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Foreword

This publication is meant to be used as a companion to Study Skills
Related to Library Use: A K-12 Curriculum Guide for Teachers and
Librarians which was distributed to schools in the 1978-79 school year.

‘The: foreword in the Study Skills Guide stated that '‘an effective program

should be planned with the recognition that study skills are lifetime
tools that can best be taughl when integrated with the curriculum."

The objectives of this companion publication are to: 1) present specific
examples of units integrating library skills into the teaching of content

areas and 2) describe lesson-planning forms that may be of help to teachers
and librarians.

As schools continue their efforts to -help students develop the skills
needed to become independent, resourceful users of information, this
publication will help schools to bridge the gap between the ''what'
provided by documents, such as the Student Performance Expectations of
the Foundation Program, and the '"how" of direct instruction to students.

M‘@

Charles G. Clark, Superintendent
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PREFACE

This companion publication contains several sample units and lesson-planning
forms. These units and forms may be used as starting points to implement the
guide Study Skills Related to Library Use in relation to both the content area
guides and the Student Performance Expectations of the Foundation Program.

Sample units on the elementary and the secondary level are presented together
because instruction should be adapted to the needs of students. Teachers and
librarians may employ aspects of the elementary level units for secondary students
or parts of the secondary unit for elementary students.

The information presented should be used in a flexible, adaptive manner. Users
should bz aware that: '

1) since library skills are process skills which are applicable to any
content area, users of this publication should feel free to adapt the
sample units as needed to whatever course they may be teaching.

2) each cf the sample units can be used in its entirety or broken into
mini-units and used selectively.

3) the units described are samples and in no way are meant to be comprehensive
: or to suggest areas of emphasis.

L)  the units are working for the people who developed them, but they are not
intended to be finished products. Through the process of evaluaticn, these
teachers and librarians will continue to revise and improve the units.

5) the three units are purposely presented in three different. . formats to

acknowledge the fact that no one way is the only way to pian units and
lessons.

It should be noted that the sample units have been modified as they were prepared
for inclusion in this publication.

We welcome your comments on this publication. Please forward your suggestions to:

School Library Services & Federal Program Section
641 18th Avenue

Honolulu, Hawaii 96816

Phone: 732-1402




GENEXAL TOPIC:

WHO

- WHAT

WHERE

WHEN

WHY
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Attachment #7

Below is an example of using "Questions to Explore' to narrocw a ganeral topic' to
a more manageable size.

CRIME (Ceneral Topic)

.Who What Where When Why
victims \ locking up in a city now contributing
criminals® homes national g in 40's conditions
first offenders | heinous international after dark changes in
professiona1§ crimes Japan daylight popuiation
disadvantaged prevention Honolulu overcrowded

persons role of police| Waianae . jails
police failure of
tourists judicial
‘system
police
effectiveness
level of educa-
tion

Attached is a worksheet for you to use with your general topic. Xeep three
things in mind:

1) Use key words or phrases only.

2) As long as you are brainstorming aspects of your assigned topic
"Rise of Man," try to think of aspects of the topic you are interested
in and would like to learn more about,

3) 1If you feel you do not yet know enough about your general topic to
brainstorm it, read an overview of it im an encyclopedia to give you
more ideas and some answers to above questions.




Attachment #6 cont'd,

A Selected Bibliography of

ASIA AFRICA, AND THE MIDDLE EAST. '
(Non-Fiction) @

. ) James B. Castle Bchoon!
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We have over 400 books on the geography aind history of Asia; Africa,; and

the Middle East. Since there are too many titles to list individually, hére are the
SALL NUMBERS:

Asia (in general) Call numbers 915 and 950.

China .. Call numbers 915.1 and $51.

Korea Call nimbers 915.19 and 951.9
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EXCERPT from Selected Bibliographies \

ASTA, AFRICA, %THI;:MIDDLE EAST
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LIRRARY £STTNENT

Locate the followin® or » map on the hazk of thiz marer of your scheol library:

1. Fiction shelves

2. Non-ficﬁion shelves

3. Reference shelves - /

hio Enecyclepedia shelves /

Se Riogra;hy shelves

A. Reader's Guide to Teriodical I.7terature
7. HYawaijiani shelves«

R. Paperbask rack

9. Newsparper rack

10. Pericdical storage room

11, Pamrhlet fiIES

12. Card catalog

13, Chargé-Out desk

1. Audio-Visual collection - ?ilmstrips; kits, recordings
15. Vet carrels

14, Lihr;ry Office books

17. Atlas stand

Tuarn in your paper to your teacher,

(OVER)

15




WORKSHEEY
CONTENT OF CATALOG CARDS

SZ—D

" O sKs:
CHINA = DESCRIPTION AND TRAVEL -
1.
915.1 Burchett, Wilfred ¢, :
B China, the quality of life by |
Wilfred Burchett with Rewi Alley.
Baltimore: Penguin Books, 1976, 2,
312p. maps,
1. China=Description & travel, 3
2. Communes (China)
4,
#2 5,
CHINA-COMMERCE-UNITED STATES~-HISTORY
[382 . b
T  Tamarin, Alfred,
Voyaging to Cathay: Americans in
the China trade by Alfred Tamarin & 1.
Shirley Glubok. " 1st ed,
New York: Viking Press, 1976.
202p, 1llus. 8.
1. United Sgates-Commerce~CHina-History
2. China=Commerce=United States-iistory
. v : 9,

#3

CHINA-CIVILIZATION

951

C - Cotterell, Arthur & Yong Yap.
Chinese civilization:
revival to Chairman Mao by Yong Yap

l i & Arthur Cotterell

J New York: St Martin's Press, 1977
256p, 110 (some color); 26cm
Bibliography, p. 247 249

[R&Cmmruﬂhmum 2, Avomic warfare,

from the Ming:

Oflthe three books described which would be most likely to

- contain information on ancient Chinese custom of binding the

"ol

Which of the three books is the most likely to have the most
recent information about China's foreign relations?

Which of the three books described is most likely to have a

~ detailed discussion of the kinds of 1ifestyles typical of
* China today?

0f the three books described, vhich book would you expect to
contain a history of U.S, trade with China?

In which of the three books would you be most likely to find
a description of clothing and food?

In which of the three would you be sure of finding biblio-
graphic references?

- In'which of the three would you be most likely to find a
- 1list of goods sold to Chinese by U.S. merchants?

According to information given on the cards, which of the
three books would be of least value in finding i1lustrations
of Chinese farms?

0f the three, which would be least likely to contain details
on the government of Chairmen Mao?

p# JUswyseny.
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Prerequisite Skills

& . Suggested Suggested
Objectives Knowledge Activities Resources Fvaluation
Gr, 9: The student will select ! Performance test:
appropriate subject headings ' (iven a topic, the
to find information on a given © | student will be able
topic. ' to select from the

card fatalng the
specific and a general
subject heading
| relating to the topic,

Observation: Civen
topic for an assignment,
student is able to

i 1 find needed materials
by locating them under
different but related
subjects,

7
N
N
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Excerpted from "A Learning ilierarchy for Grades 7+0

on the Use of the Card Catalog." 1978.

Prerequisite Skills

Mary Aoki
Vicky Bannan
Beverly Fujita
Ruth Ishida

Juliamne Kahlor
Janet - Sakai
Patsy Suyat

& Suggested Suggested
Obiectives Knowledge Activities Resources Evaluation’
6r. 7: The student will be Student needs to Use a worksheet containing| Teacher-made
introduced to difference know: several topic sentences. | worksheets,

between specific and general
subject headings.,

€2—0

Gr. 8: The student will find
subject headings pertaining to
.-the topic for which information
{s needed.

The student will select
- @ broad subject heading in the
card catalog and narrow it to
a more specific one,

The student will select
a very specific subject heading

and relate it to a general one,

~term "subject
~key words concept
-subject cards
-inductive/deductive
redsoning;
generalizing,
-guide cards/guide
vords
~hov to read drawer
labels
-spelling/how to use
the dictionary
~how to use reference
books like the
almanac,
encyclopeda

Direct students to under-
line key words in sentences
After activity, have
students discuss angwers
and rationale for them.

Have ‘students suggest
several subject headings
for a given topic and
verify choices by checking
in the card catalog,

Have students suggest
several subject headings
for a given topic and
verify choices by checking
in the card catalog.

fﬁZve student practice going
| of topics,

from "general” to
"specific" with a list of
assigned topics,

Have student practice
going from "specific" to
"oeneral” with another
list of topics.

Card‘catalog

‘Card catalog

Teacher=-made 1ist

Ieacher-made list
of topics.

" Civen a list of

Per formance test:
Given a topic,
student will give
2-3 subject headings
related to his/her
topic.,

Performance tests:
Given a set of

narrow topics, student

will relate them to
general subjects,

‘general topics,
student will be able
to give Z-3 related
‘specific topics,

€# 1UBWI Ydepy



“ How to make a bibliography, cont'd

Title of ._
article Name of
k 71 — Cai o ‘< ‘ magazine
Date _ %@%M &;ﬁ-\—‘ﬂ /97‘? P 798-801
-—m

ARTICLE FROM N\AGAZ!NE

A bibliography is a Ilst of only the resources that you used in wrmng your
report.

- Sort your cards arrange them in alphabetlcal order by the AUTHOR'S LAST
NAME (if there is no author, use title), then. list them all on a sheet of paper
at the very end of your report. It should look like this:

2.

"Burma's Long-necked Women. "' National Geographic Magazine,
June, 1979, pp. 798-80l..

Dibble, James B. The Plains Brood Alone; Tribesmen of the Serengetl
Zondervan Publishing House, 1973,

"Living in Malawi," Families in East Africa. (Sound Fllmstrlp)
Fncyclopedia Britannica Corporation, I972

Songh.ay Empire. (Transparency) Milliken Publishing Co., 1971. -

'Tanzania: Land,™ The World Book Encyclopedia, 1979. Vol. 19, p. 25.

Castle High School Guide
Page 8




How to make a bibliography, cont'd .

ch /C] 72 .

(Example of Ljsing souna filmstrip from set of 4.)

MA_L/

M ))W

2 LISTING OF AUDIOVISUAL MATERIALS

Castle.'High School Guide
Page 7




Author

" Location

HOW TO MAKE A BJ BLIOGRAPHY

For every book or article you read, make out a b|bl|ography card
like these below: - S

T|tle

-DLL-&.LQ.. ) Mé %Y)QL‘M..J/M

- au.-.u., 7A A bl
/&A.n.,u.q-b&/ ZMW éwé
/7 75 <

— Vloteal —
75.75--—%(;' '

BOOK

Title of article

™~

&\/M Ig, RS
- Dlatia -

ARTICLE FROM ENCYCLOPEDIA |

Castle High School Guide
page 6
c-20

23

Publisher.

Date

" Ga “él;—d-’ ‘é‘éwé-ﬂtle of book

M@M} ’779 éT-COpyrlght

. date -



~ (Example)
~ Use of Camels in the United States
- ReaSOi]S for importation
. A_fij- | Hi:}_toriéal baCkgro‘lindh
B. - Proposed uses

L.  Miiitary
2. Beasts of burden

11.  Purchase of animals
A. Arrangements

1. Diplomatic ,
2. Government equipment -

B. Time element
Itl.  Final history
A, Legends.

B. Reasons for failure

Castle High School Guide
Page 5

C-19

24.




OUTLINING
(Standard Form)

L. -
A.
B.
C.
1.
2.
3.
I,
A.
B.
L.
2.
- a.
© D
(2)
b.

Castle High School Guide'
Page 4

El{l\C - | : 25 c-18




- HERE'S HOW IN NOTE-TAKING!

I. ~ Scan your material.
2. Then read it more carefully.

3. Take notes on important points. Use the questions
Who, What, When, Where, How, and Why to help you
focus on what is important to your research problem.

4. Use 4"x6" cards or s‘eparéte notebook sheet for each
set of notes. |

Author - Copyright Date Title Publisher -
\ / | |

———

C\cjpvvx.e,\\) aamzs. Lot Landes and

_ Fov%o:v/ 2 PZGP\.Z. . b‘\"gx\w\ al > |
oA, " |

P. 22—‘Ca.v\"‘\/\a.w¢k t\’wa\A Zmbabug)‘é-h S
—lecaTed e bou:\'kavw'R'wd.MLw
 —theomivies WU yace deskloped 1 |
--—Hu,o\«r C.h.&.—\\-&u_ale,é b,\_\ BMM‘-N“IJLV)

1900

S ~ Castle High Schooi Guid
' Page 3 |

c-17

20




.DECIDING ON A TOPIC

1. PICK A SUBJECT THAT INTERESTS YOU.

2. BE SURE THAT IT'S NOT TOO BIG TO HANDLE!
- Example: ™India" is much too broad; so is.
~"Explorers.'" -Choose something about India .
her customs, people, festivals, etc.; or choose
"Spanish Explorers of the New World. "

3. BE SURE THAT IT IS NOT 100 NARROW! (You
~might not be able to find anything on it!) |
Example: "The Eating Habits of the Ona Indians of
Tierra del Fuego" is much too narrow! Most
libraries would have nothing to help you!

GO TC. YOUR TEACHER FOR HELP, "REMEMBER:
= Topic should be-of interest to you.
- There should be enough to iearn about it.
- Thiere must be material on the subject available
| in your school or public library. -

. Castle High School Guide
Page 2




THE RESEARCH PAPER ----

The steps to follow: -

|
2.

3,

Decide on a topic (with teécher's help)

Find all availabie resources.

Take clear notes (one to a card)

Plan a rough outline.
Write first draft.

Revise report (co.nsi's_tent:y of ideas, accuracy of
information, grammar, etc.) -

Organize your bibliography.

. Make title page.

Castle High School Guide
- Page | |



Attachment #2

AN INSTANT GUIDE TO WRITING A

RESEARCH PAPER

Castle Library

oV
1y

Cc-14



Attachment #]

WRITING A RESEARCH REPORT
(Save for\f.uture use)

The steps to follow:

Decide on a topic.

2. Find.all available resources.
3. + Take clear notes. -
Use 4"x6" cards, one card for each note. |
- Be sure to include bibliographic information at the top of each
| note card: author, title, publisher, and copyright date.

4. Plan a rough outline.
5. Write the first draft using your notes '
6.  Revise your report; correct spelling, grammar and punctuation.
/. Organize your bibliography which is a list of all the resources

that you used for |nformat|on it musrt be alphabetically arranged.

Samples of Bibliographic Form:
BOOK |
leble James B. The Plains Brood Alone Tribesmen of the
Serengetl Zondervan Pub!:shmg House I973
MAGAZ | NE: | |
"Burma's Long-necked Women. " Natlonal Geographic Magazine
B June, 1979. pp. 798-80I.
ENCYCLOPEDIA '
"Tanzania: Land,'" The World Book Encyclopedla I979
Vol. 19, p. 25. |
AUDIOVISUAL RESOURCES: "
“''Living in Malawi, " Families of East Africa (Sound Fllmstrlp)
Encyclopedia Britannica Educational Corporation, 1972.
China's People. (Study Prints).Encyclopedia Brltanmca
Educatlonal Corporatlon 1978.

8 Make a title page.




Contact persbns for this unit:

Irma Sue, Teacher
Shyrlene Lee, Librarian
Francine Grudzias. Librarian

James B. Castle High School
45-386 Kaneohe Bay Drive

Kaneohe, HI 96744
Phone: 235-4591

30
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;[ Objective VIl (Reinforcement & Review)

§ The student will complete a bibliography. . . L

SUGGESTED ACTIVITIES TO BE USED ONLY AS NEEDEb:

- Using overhead transparencies, project various types of bibliographic
forms, specifically for a book, an article from a reference book
{encyclopedia, etc.), an audiovisual resource, and a periodical. Point
out distinguishing elements of each. Pages 6-8 of the ''Instant Guide"
(Attachment #2) may be used as transparency masters.

- Have students share bibliographic information from their reports and take
turns using the overhead projector to explain the bibliographic form they

used.

SUGGESTED RESOURCES :

Hook, L. "The Research Paper. .4th Editiok{ Prentice—Hal], Inc. 1969.

pp. 53-60.
Minstant Guide to Writing a Research Paper," Castle-Hagh School Library,

Rev. 1979, pp. 6-8.
Roth, Audrey. The Research Paper: Form & Content. 3rd Edition. Wadsworth,
1978. pp. 130-131 and 146-158. .
Starkey, M. The Research Paper: From Start to FlnlSh American Book Co.,
- 1978, pp. 83-92. s
Turabian, Kate L. Student Guide for Writing Co]lege Papers. 3rd Rev. Ed.
University of Chicago Press, 1977. _ ‘
University of Chicago Press. -Manual of Style. Rev. 12th Edition.
University of Chicago Press, 1969.

EVALUATION:

Using their note cérds, students will compile and attach to their chpieted
reports kibliographies which are develdped according to specified form.

32
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L

ObJectlve Y] (Relnforcement & Review) - ~ '

The student will -use research technlques to deve10p an outllne

SUGGESTED ACTIVITIES TO BE USED ONLY AS NEEDED:

C= Usnng ‘both "Questions to Exp]ore” and notes, discuss main topics and

possnble support:ng detalls _ S

- Using appropriate. worksheets or overhead transparenc:es, supply students
with a set of information and, wuth their help, develop an outline.

~ Use worksheets or examples of outlines from sources ‘selected with
. librarian's help, or exercises from resources listed below:

SUGGESTED RESOURCES:

Aston, M Learning to Outline & Organlze - ESP, Inc.,'l977. pp: 6, 9, 10
(cptlonaI) -
""Instant Guide to Wr1t|ng 2 Research Paper, " CastIe High School Library,
. Rev. 1979, pp. 4-5
Starkey, M. The Researcii Paper:. From Start to Finish. -Amerncan Book Co.,

1978. pp. 6L4-70. -

EVALUAT ION:

Using their notes, students will develop outlines of their topics according
to specified form. , '

Objective VI

The student WIII use research technlques to write the paper.

SUGGESTED ACTIVITIES:

1. Have students dlccuss concept of a '"draft' and do rough draft, us:ng
outline. : '

2.7 Edit rough drafts-and write final draft.

3. Discuss and practice writing quotations .and footnotes according to a
specified manual of stylé. -

SUGGESTED RESOURCES:

MLA Handbook for Writers of Research Papers, Theses & Dissertations.
Modern Language Association, 1977. .

Roth, Audrey. The Research Paper: Form & Content. *-3rd edition. Wadsworth,
1978. pp. 92-106. . )

Starkey, M. The Research Paper: From Start to Finish. American Book Co.,
1978. pp. 71-82 and pp. 105-111.

University of Chicago Press. Manual of Style: Rev. 12th edition,
University of Chicago Press, 1949. ' '

~EVALUATION:

Students will have used. research techniques in completing their written
reports. ’




Objective IV (Reinforcement and Review)

1

The student will use research techniques to develop skill in notetaking.

SUGGESTED ACTIVITIES TO BE USED ONLY AS NEEDED:

- Have students look at their topics. Having already spent time in the
" school library locating information on their topics, they may now list
'"Questions to Explore'' about their topics, either narrowing or expanding
what they have:already located. They may list the basic questions Who,
What, Why, When, Where, and How an separate lines and attempt to delimit
- their subjects as necessary by answering the questions. Use worksheet
- (Attachment #7) with this Objective and/or Gbjective 111.°

These questions will serve as a guide when students return to the library
to complete their research and they w111 simplify the outlining process
for the students.

- Select samples of note-cards from Hook's bookaewa and discuss.

-.Have students. use 3"'x5'' or %'x6'" cards and follow tﬁesg steps in
notetaking:

1. Take one note per card.

2. Write on one side of the card, clip or staple second card to
first if more room is needed.

3. ldentify source from which notes are being taken by iﬁc]udiné
AUTHOR (if given), TITLE, PUBLISHER, COPYRIGHT DATE.

. Put a subject heading.in upper right hand corner to he]p‘orgénizé
notes later.

5. Indicate number of the page or pages from which notes have been
taken. You will need this |nformat|on later for bibliography and/or
footnotes.

6. Use key words or phrases in taking notes.
7. Write legibly.

SUGGESTED RESOURCES: -
Hook, L. The Research Paper. ALth Edition.- Prentice-Hall, Inc. 1969.
“"Instant Gutde to Writing a Research Paper,'' Castie High School Library, Rev.,
1979. p. 3.
Roth, Audrey. The Research Paper: Form & Contenty 3rd ed. Wadsworth, 1978.

pp. 60-75. :
Starkey, M. The Research Paper: From Start to Finish. American Book Co.,

1978. pp.T2-18, 51-63.

cVALUATION:

Utilizing the steps in note-taking specified above and ehploying key words
suggested by the ''Questions to Explore,'' students will complete the
necessary notes on their topics.
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k. Selecting References

- Give students several reference materials related to the unit such as
an ‘encyclopedia of World History, a general encyclopedia, a world atlas,
specific histories, etc. and have them choose and justify which would
bc best suited to. their individual topics. Have students use criteria
such as scope, accuracy, authority, and level of reading difficulty.

SUGGESTED RESOURCES:

- General encyclopedias, historical and biographical references, and indi-
vidual titles in World History such as:
-.Asimov, lsaac. The Roman Empire. Houghton, 1967 -
- McEvedy, Colin. The Classical World. - Macmillan, 1974
= Robinson, Charles A. Ancient History from Prehistoric Times to the
Death of Justinian. Macmillan, 1967 ' :

EVALUATION:

-‘Havung selecteu a topic, students will be able to locate thelr materlals
by using the card catalog. '

= Students will be able to locate resources in all areas of theif school

llbrary

- Students will be able to select the information pertinent to their t0p|c
and organize it for note-taking purposes.

- Students will choose references for: SpeCIfIC purposes an1 justify their
choices.

ObJectlve i
~The students will proceed from an overview of their topics to secondary
and primary sources.

SUGGESTED ACTIVITIES:

1. ''Overviews'' are contained in encyclopedias and students should be
~encouraged to consult available encyclopedias initially to get an idea

of .the scope of their topics. This, then, may be |ncorporated in the
'"'Selecting a Topic'' activities on page C-6.

2. 'Weaning'' from the encyclopedia should take place almost immediately

after students derive their overviews. Students may be introduced to a
variety of secondary and primary sources. by the librarian ‘who can vnsnt
the classroom with examples of each.

SUGGESTED RESOURCE :

Roth, Audrey: The Research Paper: Forﬁ & Content, 3rd edition.
Wadsworth, 1978. p. 39-%0. .

EVALUATION:

- Students will use encyclopedias and other general references to gain
perspective on their topics and to derlve a general idea of the scope of
the topics. . _

- Students will be able to dnstlngussh between prlmary and secondary sources

in relation to the topic.

c-8 .
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Objective 1! Tkelnforcement 3 Rever)

’ “Student wnll‘locate, collect, evaIuate and organize information from
D various sources. :

SUGGESTED ACT[VJTIES TO BE USED IN ANY ORDER AND ONLY AS NEEDED:

1. Locacing Resources in the Library

- Attachment #5 is an example of a Library Orientation assignment given
all incoming 9th graders by the librarian at the beginning of the school
year. This may be referred to by World History teacher to-determine if
students are sufficiently ""at home'' in the school's library.

- Librarian may be enlisted to orient small groups of students to specific
areas of resources relevant to this assignment, such as locations for '
African History (960), Readers' Guide, atlas collection, World History

" references, etc. ' :

- Librariah may visit classroom, issue a bibliography developed for the
course (Attachment #6) and display and discuss book cart full of
relevant references.

2. . Card Catalog (General)

- Review catalog card content with students in classroom. Using packs of
 sample catalog cards (borrowed from school library), have students take
turns identifying cards as AUTHOR/TITLE/SUBJECT cards.

- Project on the overhead projector samples of AUTHOR[TiTLE/SUBJECT cards
and have students identify and explain purpose of each. '

I' - On visit to school library nge students subject headings that are
guide .words in school library's card catalog and direct them to find
the drawer in which guide words will be found. (Librarian and/or
teacher can quickly ascertaln from this whlch students lack card
catalog skills.)

- Give students list of authors' names, titles, and subject headings.
Have them 1) invert names and 2) list all names, titles, and subject
headings in alphabetical order. '

- Visit school library and have students locate seiected items above in
card catalog. Librarian will aid teacher in giving individual aid and
instruction as needed. : -

- Give students card on each of which is one of the following: title of
a book or title of a filmstrip, tape, record, kit, set of slides,
transparencies, etc. Instruct students 1) to look in card catalog
to find that specific card or cards, 2) to write down call numbers on

_scratch paper, and 3) to locate item(s) in the library.

3. Catalog Cards

- Give students in small groups a limited time to list all 6f the contents
of a given catalog SUBJECT card. Verify by hav:ng groups take turns
pointing out location of each fact on the card.

- Give students worksheets containing sample card. Have student fill out
below name of author, title, call number, copyright date, etc.

' . - Use worksheet, ''Skills: Content of Catalog Card,' Attachment #h,
exercise for determxnlng if students understand contents of catalog card.
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ACTIVITIES FOR UNIT -OBJECTIVES

Objective |

The student will select a topic from among those géneralﬂtopics suggested
by current World History assignment. (Secondary Social Studies Program ‘ . 0
Guide /Draft/. '0IS, 1978. p. 37-43) :

SUGGESTED ACTIVIT!ES:

1. On an overhead projector or chalkboard provide several topics related to
the course determined-to be of interest to students. Using a method like
the sample, below, have students discuss whether topics are too ]imlted in
scope Or Loo broad for the research report assignment. T

ltem example:
Underline a topic if you be]leve |t is not too broad and not too
limited for the kind of report you've been assigned.
1. The Earliest Civilizations and Their Characteristics
2. How the Development of Agriculture Affected Man's
Settlement in Communities
3. Primitive Hunting Techniques of the Zlmbablve Peop]Ps
4L, The Neolithic Revoliution:
5. Architectural ‘Achievements of the Kuéhite’Cu]ture . . -

2. Have students write on separate cards possible topics for their repotts.
Collect, shuffle, and ''deal''' cards to class. (No one should receive
his/her own card.) . Students will then-discuss merit of topncs on bas\is
of being not '"'too broad! or '‘too limited." —

3. After any of the above exercises class ﬁay visit the school library for
% period to begin search for materials on their tentative topics.

4. If students need further reinforcement in dlstanU|sh|ng dlfferences
be tween “spethlc” and ‘''general'' subject headings in the card catalog,
as well as. reviewing cross-reference cards, refer to Attachment #3,
an excerpt from "A Learning Hierarchy for Grades 7-9 on the Use of the
Card Catalog,' developed as a workshop project in 1978 by seven secondary
school teachers and llbrarlans

AN ”

SUGGESTED "RESOURCES :

Aston, Melba. Learning to Outline and Organize, ESP, inc

- ., 1977.
p. 2 and p. 11 (Duplicating Masters)
- "“Instant Guide to Writing a Research Paper.'' Castle High School Library,

Rev., 1979. p. 2 (Pamphlet) )

Roth, Audrey J. The Research Paper: Form & Content, 3rd.- editicn.
Wadsworth, 1978. pp. 11-38" :

Starkey, Margaret. The Research Paper: From Start to Finish. American
Book Co., 1978. pp. 8-18 (Paperback)

EVALUATION:

Given an array of general topics from which to select, students will choose
their topics, neither too broad nor too narrow in scope, for which they can
develop satisfactory research reports using available school and community

resources. ’ 0
y . )
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Initiating Activity for Unit

A. Objectives

The student will understand the following:

a. The purpose of the assignment.

b. The meaning of ''research'' as it applies to using a library and
gathering information.with a purpose in mind.

c. The process of gathering information, checking it, organizing,
and presenting it.

B. Suggested Activities

N

1.

Explain the purpose of the research paper assignment; e.g. You will
be writing a research report on an early civilization in order to
learn how and why societies may satisfy their basic social needs.
By learning specific research skills, you will, at the same time,
be applying them to the writing of your report.

Using overhead transparencies corresponding to pages of '"Instant
Guide to Writing a Research Paper,' . Castle High School Library,
Rev. 1979, discuss complete process involved in doing a research
report. (After this presentation Attachment #1 '"Writing a Research
Report'' was distributed to students and Attachment #2 "'Instant Guide -
to Writing a Reseauch Paper' was available in the classroom and
library for reference.)

o W.
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Related Foundation Program Objectives and Performance Expectations

Foundation Progrém Objective IV:
Develop Independence in Learning .

Essential Competency: Uses resources for independent learning.

Performance Expectations for Library Skills:

Gr. 8  Uses library research techniques and a variety of resources to complete
- a brief report on an assigned topic. . A '
Gr. 10 -Uses research techniques and a variety of resources to complete a report

with emphasis on exposition. '

Performance Expectations for Social Studies:

Gr. 8 Gathers data from various sources and organ?zes the data related to a
social probiem.

Gr. 8 Organizes, analyzes, and interprets social science information from
many sources in solving a social problem. )

Gr. 10 Designs and implements a research project to test a hypothesis about a
: social problem. _ , : : - :

UNIT OBJECTIVE

Given a choice of topics posing social problems related -to the World History
period currently under study, the student will apply research skills to. writing
a report aimed at analyzing and interpreting information from a variety of
resources and formulating a conclusion based on the data gathered.

SPECIFIC UNIT OBJECTIVES

1. The student will select a topic from among those general topics suggested by
the World History Course Outline. (See Secondary Social Studies Program Guide
(Draft), 0.1.5. 1978, pages 37-43.)

-

2. The student.will locate, collect, evaluate and organize information from
various sources. :

3. The student will proceed from an overview of the topic to secondary and primary '
sources. » )

k. The student will develop skill in notetaking.
5. The student will develop skill in outlining.
6. The student will complete the report.

7. The student will compile a bibliography.

c-4

9
r
Lo
ig)




Suggested Time Schedule for Unit

Ist Week : : .
Initiating activity (see p. C-5). ' ' ~l period -
Selecting topics combined with visits to school library *2-3 periods
Locating .resources in the library , 1-2 periods

(card catalog, library arrangement, etc.). '
2nd Week -
' Continue locating resouices, especially 2 periods

reinforcement in use of catalog cards and using
card catalog, combined with daily visit to school

library. :
Begin collecting and evaluating resources in library.)
Begin class Sessions on notetaking and outlining ) 3 periods
skills. '
3rd Week B _ C _ .
i Continue practicing notetaking and outtining while 3 periods

researching topic in school library.
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STUDY SKILLS INTEGRATED INTO THE TEACHING OF A CONTENTvAREA:
- A NINTH GRADE RESEARCH PAPER IN WORLD HISTORY '

INTRODUCTION

[y

Study skills are lifetime tools that can best be taught when integrated with
the curriculum. This integration can be achieved and instruction made more
meaningful tq students when there is a continuous, cooperative teaching
arrangement between teacher and librarian. Consequently, skills instruction,
geared to the needs of students, can grow out of content area assngnments
tike the unit developed here in WOrld Hlstory

This unit which integrates the teaching of research skills with an assignment
in ninth grade World History was developed by a Social Studies teacher and two
librarians at James B. Castle High School. It wasﬂdeSIgned to meet the needs
of entering ninth grade students who either lacked the necessary research
skills or needed reinforcement in them in order to complete class assignments.

While students' abilities in any given class will vary, this unit assumes
functional knowledge of certain prerequisite skills such as alphabetizing,
use of the Dewey Decimal System, and the ''call number,' how to distinguish
among various types of -materials such as FlCTlON NON- FlCTION REFERENCE,
AUDIQVISUAL RESOURCES, .etc.

Teachers utiiizing this unit will want to assess where their students are by
referring to the Scope & Sequence Chart in the D.0.E. guide Study Skills
Related to Library Use: A K-12 Curriculum Guide for Teachers and Librarians
and by pre- testlng their students . . .

It is strongly recommended that teachers and ‘librarians who note an obvious

lack of prerequisite skills in their ninth grade students refer to Section |,
Part A, SAMPLE RESEARCH UNIT ON EXPLORERS FOR UPPER ELEMENTARY LEVEL, pages.

A 3-40, and adapt whatever "aspects of it fit their students' needs. In

addition, secondary teachers and librarians should refer_to Part B, INSTRUCTIONAL
MODEL, page A 48 '"Sequencing for Success'' and the subsequent example of task
analysis as a means of avoiding combining too many steps in teaching research
ski’'s,

Several '"SUGGESTED RESOURCES' are listed as examples. Teachers should also
use their own or with their school librarians' help, seek out other esources
better suited to the needs of their students. :

SO
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SECTIC. 111

A SAMPLE UNIT -

STUDY SKILLS INTEGRATED INTO THE TEACHING OF A CONTENT AREA:
" A NINTH GRADE RESEARCH PAPER IN WORLD HISTORY

CREDIT TO:
IRMA SUE, TEACHER
SHYRLENE LEE, LIBRARIAN
FRANCINE GRUDZIAS, LIBRARIAN
JAMES B. CASTLE HIGH SCHOOL
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TTe  LIVING AUTHORS UNIT

Grade: 5  Plan: lesson 3 - Time: Curiculun Area: Language Ats  Major Topic: Display |
ENTRY SKILL FOUNDATION PROGRAM OBJECTIVES {circle- approprlate objectives):

1. Develop basic skills for lea\rning and effective communications with others. 2. Develop positive
self-concept, 3. Develop decision-making and problem-solving skills, 4 Develop independence in
learning. 5, Develop physical and emotional health. 6. Recognize and pursue career development
as an Integral-part of personal growth and development, 7. Develop a continually growing phi losophy

that reflects responsibility to self as well as to others. Deveiop creative potential and
aesthetic sensitivity, |

STUDENT PERFORMANCE EXPECTATIONS GUIDE, 1978  Pages &4 Category Llanguage Arts
Objectives: Recneates improssions, thoughts, and {daas stimulated by Liferary works Zmough
onal, wnitten, ot visuak modes.. Performs on produces wreative worhs {n various modes of

expaghsion,
STUDY SKILLS RELATED T0 LIBRARY USE CURRICULUM OR TEXTBOOK GUIDE
Pages 0-16" Title |\
Category Appreciation of Resounces Pages '\
Objectives Have the opportunity fo participate  Category
- in creative ad;éth{u nelated to Librany Objectives
K | ROAOUACA, | | "
 INTEGRATED STUDENT WILL:  Panticipate {n making o display utibizing the Aeading, Listening and viowing

OBUECTIVE(S): expeniznces and 2he hasponas fhom the authons.

SUGGESTED ACTIVITIES _ SUGRESTEM RESOURCES EVALUAT | ON T|L
1. The student will Listen to a presentation on effective Librany Displays:  Thein | X
displays and how Lo create thon, Purpode, Constpuction &
| Use. Mona Garvey, 1969,
Wilson,
2. Exaning craft books fon examples and {dess, chaft books

&

3. Prepare a display on authons featuning Lettens, book matordals 10 be displayed || assessment of display || X | X
fackets, books, and nelated art wukk. | ant supplies

T




— \

Letter waiting (cont'lnuéd) - Page

L

SUGGESTED. ACTIVITIES \,_ .

SUGGESTED RESOURCES ~

EVALUATVION

and students discuss and agree upon. criteria ..
§ neading.

| Ze,ttm with a cLassmate and check accondmg
ria fon p/woﬁ ‘eading. '

etten as needed.

final Letter, envelope, and mail.

Assessment of Lettens
whitten by students. -




Grade: 5  Plan: Lesdon ? " Time: Cﬁrriculum Area: Language A Major Topic: Letten wniting

, Develop basic skills for fearning and effective communications with others. 2. Develop positive
Can wnite complete 1 3elf-concept. 3, Develop decision=nmaking and problem=solving skills. @ Develop independence in
© 4dmple sentences - learning. 5. Devalop physical and emotional health, 6 ‘Recognize and pursue career development

' - |as an integral part of personal growth and development. 7. ‘Develop a continually growing philosophy

that reflects responsib!iity to self as well as to others. 8, Develop creative potential and
aesthetic sensitlvity,

NTRY SKILL 8NDATION PROGRAM OBJECTIVES (circle appropriate obJectlves)
!

' STUDENT PERFORMANCE EXPECTATIONS GUIDE, 1978 Pages 1§ Category Lanquage Ants: initing

Objectives: * Ginites a personal /Ze,ttm for a-specific purpose demonstrating appropriate Letter
forn, spelling, capitalization, and punctuation.

STUDY SKILLS RELATED TO LIBRARY USE CURRICULUM OR TEXTBOOK GUIDE
Pages (- 2] | - Title Discovery {n English
Category Appreciation of Resowrces ' Pages Teachor's ed. 119
bjectives The student witd participate {n several | Category Wniting a fetter to an authon
@ . oreative activitios helated to Libhany nesouwnced. | Objectives The students will discover the
o ’ | impontance of form and content in formed
Lettons as they wnite o authons.
INTEGRATED - STUDENT WILL: Unite a ponsonal Letten fo an author using appropuiate Letter fomn, spelling, |

OBJECTIVE(S) : capitabization, and punctuction ab one o of crentive activity elated fo Librany nesounces.

SUGGESTED ACTIVITIES SUGGESTED RESQURCES EVALUATION T|L
1. Listen fo a presentation on letton-wniting shills. : !
2. Students prepane quuuoms fo ash authons based on - !
hebeanch done in first Lesson. :
- 3. Work independently on Letter fo an authon ww;czmg Didcovery in English. | KA
conrect forn, £ ]oﬁng hand ef al. || .
: 1972, Laidfaw, Pages 265-
| 267.
y .
Y
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or Topic:  Reading and Resennch

(continued) = Page J

SUGGESTED RESOURCES

EVALUATION

Aruitoxt provided by Eic:

ERIC

- SUGGESTED ACTIVITIES

Books are by People:.
Tntervions With 104
Authons and TCLustratons
0f Books for Young
Childnen, Lee Bennett
Hopking, 1970, Scholastic
Book Services.

it Chodce: Authors |
and Books" Brighty of the

Grand Canyon by Narguenit
Honty, Pied Piper Prodic-
tions (sound §ilmsanip),

—

ot




_ Major Topic: Reading and Reseanch

(continued) - Page !

SUGGESTED ACTIVITIES

SUGGESTED RESOURCES

EVALUATION

3.~ Using the nesults of the swwey, ask the Libranian to
give book falhs fo funther stimdate {nterest in selecting
matorials. Book talks will guide students to authors who
focus their wniting on fopics of interest to the student,
(This activity i also coondinated with the Nene reading
proghan wiich emphasizes reading cwnrant fietion by Living
authons,

4. Have students select, read, Listen and view a variety
0f materdals {ndependently,

5. Have students share one of their reading, Listening, ot
viouing experiences and told why they did on did not enjoy
the material,

6. Ash atudents 1o List 3 favonite authons,

1. Post a List of favorite awthons and have students choose
a javorite authon from the posted List,

§. Lead discussion on what students want o hnow about the
authonss who, what, when, where, why, how,

9. Have students use the Library 2o find materdals on
authons, hear tapes on authon's intewiens and stondes and
nesearch fo find andwers fo qr stions raised in discussion.
“Autivity §) :

special refenence books

Librany books
Nene neading List

bdographies
encyclopedias

such as:

Somedhing About the
Authon:  Facts and
Pictunes About Conten-
porary Authond ard
1L usthatons of Books for

Young Chuldhen. Ed. by
nne Commine, 1975, Gale,
Junion Book of Authons,
Ind nev. ed. Ed. by
Stanley J. Kunitz and

Howard Hayeroft, 1951,
Wilson.

“sfudent activity Log.

Observation

Students axe able 1o
Locate hesounces by

and about the authons
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TITLE LIVING AUTHORS UNIT,
Grade: 3 Plan; _Leadon | Time: Curriculun Area: Language 25 ajor Topic: Reading and Research
ENTRY SKILL | FOUNDATION PROGRAM OBJECTIVES (circle appropriafe objectives):
) Develop basic skills for learning and effective communications with others. 2, Develop positive ;
1) awareness 0f se'f-concept, 3, Develop decision-making and problem-solving skills. (1) Develop independence in .~
nesownces available 4n | 16arning. 5. Develop physical and emotional health. 6. Recognize and pursue career development -
the Librany. as an integral part of personal growth and development. 7. Develop a continually growing philosophy

2] fnowledge of how o that reflects responsibility to self as well as to others. 8. Develop creative potential and
use the cand catnfng., | desthetic sensitivity. : '

STUDENT PERFORMANCE EXPECTATIONS GUIDE, 1978 = Pages 54, 88 Category lLanguage Mts/ Libhary Shills
{ Objectives: Gives neasons for enjoying ox not enjoying a Literawy work. Particdpafes <n o
variety of Librany activities fon pleasune and {nfornation.

STUDY SKILLS RELATED T0 LIBRARY USE : CURRICULUM OR TEXTBOOK GUIDE
Pages ' ( - 20 . ‘ Title Discoveny in Englith
Category Appreciation of Resowrces | Pages Teacher's ed, pp. 117-118

Objectives Participates n neading, Listening, and| Category Talking about books

uiewing activities fon plessure and information, | Objectives The students will dif jorentiate
w | anong the hinds of books as they discuss
books they have read.

INTEGRATED STUDENT WiLl:  Read, Lister, and view a vaniety of resoutces fon pleasure and infowmtion, sobect
- 0BJECTIVE(S): '
OBJECTIVE(S) an authon, and do some research on that authon.

/

SUGGESTED ACTIVITIES ‘ SUGGESTED RESQURCES EVALUATION STl
1 'Tzac_hm asks students o "sell" thein ﬁaua‘wte books to || bulletin boand Observation of internest || X | X
classmates by usdng various deviees such as gdving book book jackets - in books shared by
~talks, shaning posterns they created, sharing audiovisual postens students.
matenials about books, and featuring book jackets on a audiovisund matorials
bufletin boaxd. | -

0. Conduct Swwey of students' reading intenests. " Discoveny in English, Ed. X | X
- John 8. Hand ot al.
970, loidlaw,




LIVING AUTHORS UNIT

Tam e S : :

The major purpose of this unit is to interest students in books by focusing
attention on authors and the books they have written. The approach integrates
library skills with language arts as students learn how to write letters to
authors in order to find out more about them. The students' interest in books

and authors is greatly enhanced by the personal responses they receive from the
authors. :

OBJECTIVE OF THE UNIT

The student will read, listen, and view a variety of resources for pleasure and
information, write a personal letter to an author, and participate in making a
display to share the responses from the authors.,




SECTION |1

SAMPLE UNIT ON LIVING AUTHORS

FOR UPPER ELEMENTARY LEVEL

CREDIT TO: .
TOMIKO IKUTA, TEACHER
RUTH PETROWSKI, LIBRARIAN
KOKO HEAD SCHOOL




Contact persons for this unit:

Lois Lum, Teacher

Karen Muronaga, Librarian
Kaelepulu Elementary School
530 Keolu Drive

Kailua, Hawaii 96734
Phone: 261-0566




T 3. Mini;units

The team decided that; instead of revising the entire unit every time it
was used, they would try to break the unit into a series of mini-units,
e.J. one on bibliography, taking notes on cards, etc., so that mini-units
could be used as needed, depending on the results of assessment. These
mini-units are shown on the Chart: Sequence of Tasks/Integration of
Instructional Areas on page A-59. ) '

'y [ntegrating goals

As the teacher and librarian worked more and more as a team, they became
increasingly aware that their goals as teacher and as llbrarlan - once
separate - were now beginning to relate and be supportive of each other's
goals. For example, they could see that the students' classroom needs for
writing skills and library needs for better retention of library skills .
could both be met by having students apply library and writing skllis to
complete a research project on explorers.

Teacher - ' Librarian
Goals : . Goals

Integ}ated
Unit
Objectives

v

Activities

1

Evaluation

Rekision

5. Emphasis on growth - rather than polished reports

The team<found that setting realistic expectations for individual

. children and a greater interest in the growth of children through
improved performance were far more important than polished reports as
final products : .

T
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Evaluation in the instructioha]imgdel is defined as a final evaluation at-the end of
the entire unit. This type of evaluatlon is in contrast with the evaluation check’
points taken at various times during the unit to see how the students are doing.

Some of the major findings of this teacher-librarian team's final evaluatIOﬂ are
shared here because they may be useful to others trying similar instruction:

1.

Sequencing for success

The use of task analysis, i.e. the sequencing of lessons in small enough
steps to avoid gaps in the sequence or the mistaken assumption that the
student already had certain skills, was critical to the success of
lessons.. The following is an example of task analysns

General Encyclopedia
Task Analys.is

KNOWLEDGE/TASK

Pefinition of encyclopedia
Volume Number
Guide Letters
Guide Words
. " Alphabetical arrangement

Letter by letter arrangement
Word by word arrangement :
'Headings/sub-headings
Key words
Cross references

Topical arrangement

" Thematic arrangement .
Index arrangement
Bibliography

Breaking a task down into steps and:carefully monitoring the number of
steps covered at one time makes learning more successful for more
students. In addition, focusing on certain skills at -every level was
seen as another way to increase learning. Thus, the need for a grade-by-
grade continuum of library skills evelved. - '

Learning can be fun

Students mentioned in their evaluation that they disliked doing just
paper-pencil activities. There was need for a variety of activities,
including game-type activities -that were fun.
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///;)GOALS
' The Tmp]emeﬁtation'phase would involve the actual

,,,,,,, EVALUAT ASSESS : "try-out'' of the planned research unit. The
T qhm“_' .J/ : following chart describes the general sequence of
' -2 tasks and integration of subject areas.
D -ANALYZE . - : R
/,Q\F\\P[AN 55<<(' CHART: SEQUENCE OF TASKS/INTEGRATION OF INSTRUCTIONAL AREf
THE PROJECT L IBRARY SKILLS LANGUAGE ARTS SOCIAL STUDIE
CHOOSE A SUBJECT Locate Resources = . [What is a Subject?- ldentifying the
Using the Encyclo- Choosing a Subject Problem
pedia Skim, Scan, Study I
WRITE QUESTIONS S . [What is a Question?
: . Formulating Questions
READ & TAKE NOTES Bibliography Cards Skim, Scan, Study Il Discuss Content
- ‘ Take Notes on Cards Mapping Skills
N Reading-Content Area o
MAKE AN OUTLINE . 4 Categorizing - ‘ Organizing Data
< - ~ |Outlining Format :
WRITE A ROUGH DRAFT Write Bibliography Writing baragfaphs‘
: . o Extending Sentences
o . Combining Sentences
b . ~ Editing - -
WRITE A FINAL DRAFT _ . ' Report erting Format
K : ‘ Writing in Ink
SHARE THE [INFORMATION Preparing Visuals . Presentiﬁg Oral 'Utilizing Data
) : ' Utilizing Visuals | Reports .| Generalizing
) Organizing Data- Information
Charts. ‘ '




The practucnng teacher-librarian- team felt_that thls format benefited them in two

major ways

'

1) It provided a 'quick and easy'' way to get at needed'information that
proved most practical in their day-to-day operations. :

Though by no means provnd:ng a comprehensive, .prescriptive way of
getting at |nFormat|on, suffncnent analysis could be -done so that
i planning was not occurring in a vacuum.

It was flexible and.could beiuseg for a Varieﬂy of purposes --
e.g. diagnosis, assessiment, analysis, and even evaluation.

LN
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A4 A 4 A 4
ANALYZING, STUDENTS' NEEDS IN ENCYCLOPEDIA SKILLS - Grade 5
Assessment Table - second year
Difficulties
What skills Results of encovintered with | Parts to
were covered Assessment, the previous Materials develop or
in Grade 47 Sept, 19__ bth grade class needed “re-design
Students showed they ‘
were able to:
I. Locate the set,
encyclopedias in
‘ the library.
Students 2. Locate their
topic in the
“encyclopedia.
3. Explain the
|- arrangement of
- encyclopedias,
b v | |1 s e
ment of encyclo- Hid ﬁ??? reten;non ences Fetveen 10| | Hore casy-1o- ‘
pedias. OF skills taugnt | editions, 4 i
: o in arade 4. Was read texts on Re-design
0 | 2. How to use Guide | 1N grace 4, 2. Cross reference . oy
Librarian | . ih fsed ; explorers. bibliography
= Words., ratner surprise material could |5 “pooth of 1" card task
‘ L hat they retained . Another set ‘o card tasks.
3. Introduce. concept| that they use some encyclopedias
> of Skin, Scan, Study that much.” refision, yelopetias.
(Main headings).
y I, Students had
Saw you teach o - difficulty locat- ,
encyclopedia skills| "Can begin to ing specific o Look for
: to fourth graders | upgrade types of information on a ‘| 1+ More shapes for approaches in-
Teacher last year. What | skills taught.!" printed page.- I‘teaching outlin=-| teaching sentence
5 Ski]]S did you o ' 2, Explorer unit wag v ingtSkllls' COmbining; c{
cover?" too long. Some -
skills could be
covered in another
unit,
\ | e glad ha Farent yolunteers
- Parents their child receiv- P

ed instruction in

“doing research.

assemble: the
outlining skills
packet)

N
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The next two samples demonstrate how the table was used to organize known bits of
information regarding a need so that data could then be more easily analyzed.

The team discovered that during the first year this was attempted the information

gathered was simple, sparse, and general. In the second year information gathered
became more plentiful and specific as they gained experience in gatherir, data for
analysis.:

-

Sample: First Year

ANALYZ]NG STUDENTS' NEEDS IN ENCYCLOPEDIA SKILLS - Grade 5
Assessment Table - first year

. ' How can each ‘of
What did Which skills What are the us contribute
students do did students students to the students'
in Graae 47 know? needs? . neads?
Through a test - \
. designed by "
(Did not | librarian,
Students : ask students
students) indicated their
strengths and
weaknesses.
l."Work together.
to dev.one unit
“"ATY fifth (content area)
Students used "Test was given graders : which combines
Librarian encyclopedia to verify my should know lib.skills and
as needed. observations'’ how to use lang.arts skill
the encyclo- 2."What unit will
pedia'l ' be appropriate
for fifth
graders?'
"Past expe- 1.(Agreed with
rience in libn. ‘on item
. “I'm new to other schools | #1)
Teacher - the school"! ) indicate need |2.''How shall we
5 to reduce the divide the
amount of responsibil-
plagiarism in ities?"
report
writing"
""Librarian
_ worked with Confirmed
Teacher some students above
4 - who needed ' information
to use the ’
encyclopedia"

oT
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The table shown below can be used to organize information for a variety of purposes

by simply using different headings to fit the purpose.

The practicing teacher-

librarian team used the format for diagnosing, asse551ng, analyzung, and even

evaluatlng

TABLE FORMAT:

HEADING

HEADING

#1 #2

HEADING

HEADING
#3 #h

HEADING
. #5

HEAD ING
#6

The following sample demonstrates its use. in planning procedureé for gathering
data to answer the_.question:

What do students know about research skills?

Who can give

How will they

What subject

Where will

When will -

(prone calls,

SCAT Results

appeared in
newspaper.

information? -give it? or skill area? they give it? | they give it?
. iresearch -
Students taking a using the card | (]assroom Monday
. written test catalog
being research - gfade level - Wednesday
Teachers .- surveyed writing skills | meeting afternoon
. rﬁs??rcg - lib.| ' B
. ] discussing skills elng teachers : :
Librarian vspecific needs| integrated in lounge after school I
: curriculum area i
) research - lib.
Administrator. observing lessons on the library Second quarter
students encyclopedia
filling in research -
Parents R . sharing of at home May
questionnaire .
projects ‘
. After test
Others listening reading - communi ty score results

G55
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/‘;GOALS\J '
 EVALUATE W
CT A

\ PLAN /

b

(—

arian team quite often considered the assessment and analysis

-libr
f the instructional management- process in close conjunction with each

-~
\o\.l“lp\)l ‘bl.‘.) O

other.

Assessment--formal or informal--is a way of determining the needs of learners so
that instruction can be addressed to meeting those needs. An example of formal
assessment is the analysis of student standardized diagnostic test results.

Less formal means of assessment are also available and helpful in getting at needs

Analyzing the data collected from the assessment will enable teacher and llbrarlan
to come- to some lnformed conclusions about the kind of -instruction they should plan.

Data collected can be organlzed and visually presented.on a table for ease in

. analysis.

Et
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EVALUATE ASSESS
IMPLEMENT ANALYZE

Goals embody the long-range directions toward which 1nstructlcna] efforts are aimed.
There are broad goals described in the Department of Education's Master Plan for
Public Education in Hawaii and morc specific goals stated as objectives in .

- The Foundation Program for the Public Schools of Hawaii toward which all schools
need to direct their efforts. The Foundation Program Objectives include:

1. Develop_basic skills for learning and effectivé communication with others.

2. Develop positive Self-coneept. ,

3. Develop decision-making and problem-so]ving,skills.
4. Develop independence in learning.
5. Develop physical and emotional health.

6. Recognize and pursue career development as an |ntegral part of personal
p
growth anu development.

7. Develop a contlnually growing philosophy that reflects responsibility
to self as well as to others.

8. Develop creative potential and aesthetic sensitivity.

More specific learner outcomes can be considered at this point. These are found
in the document Student Performance Expectatlons of the Foundation Proqram

In addition, each teacher's or librarian's phllosophy W|]I affect the decisions made
about how each will teach children. For examplie, a teacher who believes that all
~children can learn will probably work in a different way with a child having
difficulty learning as compared with a teacher who believes that only 90% of
children can learn.

Since goals and philosophy do have a.definite influence on lnstructson, teachers

and librarians need to pay conscious attention to this aspect in planning-
instruction.
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PUTTING THE INSTRUCTIONAL MANAGEMENT™-PROCESS

INTO PRACTICE
//;7GOALS \\\“
EVALUATE ASSESS
IMPLEMENT ANALYZE “

The teacher-librarian team found that they felt  most comfortable starting at the
point of the circle labelled "PLAN.'" . However, both ‘brought to the planning
session an awareness of-student needs and some idea of goals and direction. "As
they became more proficient in working with the instructioral management process,
they found that they'wers better. able to document needs and goals. The process
of putting the instructional management process into practice was a gradual learn-
ing experience for them. ' The more they used the process the more comfortable .
they became in covering each step of the process. :

-The final product of the planning step is the resear;ﬁ unit as described in
Section |, Part A. - k 5 :




INSTRUCTIONAL MANAGEMENT PROCESS

GOALS

EVALUATE _ R ASSESS

A v’
IMPLEMENT ANALYZE
PLAN
D‘ The instructional management process above presents the steps used by the teacher-

librarian team in developing the unit on explorers. The team used this process
starting at one of the points on the circle. They found the important point for
them is not where they start but that they are careful to cover all points on the
circle. Because it is a process that actually works for this team and provides
them with a systematjc. approach to planning instruction, it is being shared.

There are many other instructional management processes that might be used. They
range from the very simple to the very sophisticated and are desngned to fit the
needs of all kinds of users.

In the following pages, each stpp of the process will be further elaborated
terms of the development of the unit. on explorers.

O ‘ . l : A"5]




SECTION 1

PART B

INSTRUCT I ONAL
MANAGEMENT
PROCESS FOR
EXPLORERS
UNIT

7t
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Step T: Share the Tnformation

Things To Remember When Repof’rrlng

AR

Before presenting  your report 1o class, have
someone listen to you and check the items below.

Yes  No

e e

R

%

2. Uses new and ln’reresjrigﬂ words.

3. LOOIRS. at audience qmd spéaks +o them.

4 5a55 words Cleq}{j and explains ‘fhinﬁs ‘CGFE"FH")/- -

5. Stands™ aside when Poim‘}rﬁ to parts of the
nstructional aid. ' | |

5igna+uré, of Person Check:'ng You

71
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Ol@P‘ I« 0 NAYE NG iﬂjgrmaTtow

~ Standards For My Ihsfrqoﬁonal Aid ®

’Aslk yourself the Followinﬁ %uesﬁons; Tf the answer
> "yes  pul a Check wark in front of the cb,uesjrion.
§ the answer 19 "mo; be sure you get it done.

_1.Do my mmLeri-ab aHmd"/aHem‘{on ¢
2. Ts the laEiOlﬁ’ of my material planned? '
3 Do My morterials M?

— % Dd I produce my materials nea-H(j? B

5. Do the materials f\oﬁu\i on - my sub\jecﬁ?'

_  b.Dd T choose imLeresﬂ'.mq’ and different ways

of presentin My ma erials’




o

. S+3P T- S-hm"e the. .In]CoMa{‘{OYD |

Idéas 'Forf PresenﬁrgYour Informaﬁon)

- _Makinj Your report l'nferesf'lhﬁ 1S very 1mportant.
Evergone. wants to hear you talk, 'bufﬁﬂeﬂ also want
o See whaf'ﬁopl I’]a\/e done. ﬂ’lere are YYICIV.!\Ij', ma‘n_tj |
WCIHS to do this. - 3

Check the 'nLe'ms That You think . will add more
interest to your report. The items checked should

be produced bﬂ You.

__Fictures - _.PuPPej‘S, —Specimens
R Mag azines — 5na Psths , —_Cartoons
) ___Models of people, places, and things Dioramas
- Videotape é;__Displqﬂs - ___Murals
— lape recordin gs — Demonstrations ___Charts
__ Slides ___Globes \\M M/]___Maps
— Movie films N —__lbsters
—_Qverhead +mnsparenciee‘§\\ j__,Dl'agram5
— News articles A j__])emons+ra+iom
—_Filmstrips | Movie roll
).
«



o —

. ) / ‘ /\ - g (’3 (Final Draft 92) .
'QJ( | ®

& \\J@m@w Fivo Sergeats Gnimate)




O+CP b~ Wﬂ“‘& A anal DraP+

_5 Lea\/e o blcmk Space below “H’le JrnLle

4. Make 1 mch margms on b\oJrh sides of+he page

) 5 Inderﬂ" Hne FITS+ word -of each paragrap/q

6. Sign. your Full name.

]El_\cjri "th]

| 3+Ud3~ the répor+ on the next Page.

Fill in the clrcles usu’g the umbers above
for Your answer.

ERIC
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ng A "B'tbliogfaphjr# .
; W

Wik

\ bibli\'ograp}w J-'reKHS you where you got your '1’n—xf“rmaﬁon..

{emember; | |
L™ Ltems are ahranged in alphabetical order.
2. If an ttem takes more than 1 line, the Second line
~ should be indented. Be sure to double~space between ifems.
3. Commas are used between all \parts of a bibliography item.
4. You may have explored many sources, but you should
l'ndude/o'nB the materials n which you r‘eaHJu found -

in.formmtxor\. {or Your report.
Pr‘ac;i'l'ce/ wriHnﬁ a bib“oamphjr‘?or‘ a report on China.
[hese are the bibhoﬁmphj Cards used in the report.
ay, Noel o Bl | Darbois, Dominique B-3
Lok Af Chinas . | Kai Ming, Bou of Hong J'(ong
w York, Random Press New York, Follett ~ 7~
'LZ; 1960
ang, 'Wt'ng | B-2 Chinese, Festivals B4
hinese Writiig . (Fi\ms{-ﬁp) |
orld Book E%clogdxq Bl Eillme ®
xiCago, Field Enterprises ey tims | '
17 | - 4970 S

- ity




&) diikng, A Blbiogruphy

amp\,‘ef*

Lo d

A ‘oi\o\{o‘gr.a -h is a“l'\si' of Sources you uf;ed in compleﬁﬁ |
Hourﬁﬁ%should be prepared wiJrh care. J

_ Remember:

1 Ttems are arranﬂed_{'n alphaloeﬁcal order.

- 2.1 on ttem takes more than 1 line, the second line
should be indented. Be sure to double-slaacez between
items. | |

3. Commas are used between all parts of a bib!fagraphj
tem. e

4. You Maﬁ have éxplored M;lnj sources, but You should
include. "here onlelc material in which you really
found information for your report.

| :B\bliogr‘-aplr‘lj o S |
Columbus | (Films‘rrip), Enchloped'na_ Britannica Films, Inc.
1960, o | |

Dalgliesh, Alice, The Columbus Story, New York, Scribner's
Sons | 1055.

Mc Govern, Ann | The Story of Chﬂ'eﬁnlpher. Coldmbus, New York,

Random H;mse, (962,.

Morison, Samuel, ‘Christopher Columbus *, Warld Book Encyclopedia
Chicago, Field Enterprises,_Educational® Corp., 1979.

T




+ép S5~ Write A Rough ’DréH‘l

2\ Checking Your ROUGH Dottt @

-

-
’__/

S Sour rePor+ ar‘r‘angcd n an or‘derlj manner ¢

> Your infovrmaﬁon accurate ?

— _ ®

5 Your choice. of words clear and accurate 7
d you che‘,‘ck‘ Your 5Pe”|}1j, punctuation | Cap'ﬂ‘aliza‘l’]oh and
ntence Combin'mj 7 |

’
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Not a worksheet.

b ' Notes for teachers
" : o : | only.

5+ep 5- Write a Qougb Draft |

Have students arrange +he‘|r~'no%e 4ak'm3
cards Oowrdfnj to +heir outline .

By combin'mﬂ and/or ex‘reno{inj'Sen-l-emes
from their hote toking cards Pstudents
can write a. rough droft that has been
organized into paragraphs.

’ OFTEN ... the main headings will
) be the sfgnal S?’ar'l"ma
| a hew pamgro.yk.

SOMETIMES . . . the sub-keb.clings (if there
" are many) will “trigger
Cach new paragr&??u.

Comment : Some si—@den‘lrsma\/ choose 4o re-do
thewr outline affer attempls at wn‘-hhﬁ
the rough draft. It wos a profitable
experience, for the student.

Refer o "Make on Outline ... part 2 " $o see how o
. sl-sr\/ s deve\opecl Lrom an putline .

79
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Make an Oqune ... part 2

A Wﬂ-}er moy develop a 9401’){ -‘:rom an
Ouﬂlne Explain "'why an outling may be helfgul.

This story +e\\s how birds he\
man. Make an outline -H\a-!'
Think he writer may ha\/e ueed

Bixrds are vexry helpful in keeping gardens as free from
weeds as possible. They eat a great many weed seeds. A single.
bob white will eat over 5,000 weed seeds in a day.-

Birxds prov1de man with a great deal of food. People eat
-chickens, ducks and turkeys raised on farms. Many chicken eggs
are eaten for breakfast or put into cakes each day.

Since ancient times, men have kept pet birds for their
enjoyment and use. Pet pigeons have been trained to carry

messages. Canaries have been popular pets because of their
beautiful singing and bright colors.

'Here are some suggesqLerJ head(nqs for
euch, parag waph

Birds Help the Farmer

Birds Useful as Food
Birds as Pets

Xy,

Q - -
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5{‘ep 4 - Make an Outline ... part |

Write an outlne Srom the ideas listed below,

(If you have difficulty categorizing
these deas write each sentence g
or phm%e on separote ec:rds and o

cc1+egor'tze, them.)

\
1. The butterfly has two large compound eyes made up of
thousands of little eyes. , : & .
2. Butterflies go through four stages of life.

3. The butterfly is first an egg, then a caterpillar,
a pupa and finally an adult.

4, Butterflies live all over the world.

5. Between its compound eyes a butterfly has two long
antennae.

6. Some caterpillars are harmful.

7. Butterflies can even be found at the North and South
' poles. :

8. The caterpillar of the cabbage butterfly destroys
cabbage by eating the leaves.

Remember to... o
.0 | A Write a tiHe for your cuthine.

-+ Indent when necessary.

4 Use per'zods as needed.




(outline p- 9
Teachers nofes)

Taqk 4. Leavn about dilferent +ypes of

ou’rlmmﬂ
Com pes of outline and share,
+he In rma
v vvor'd
C Y Phrase
X Serﬂ-ence,

A-38



(outline P 8
| Teadr\er's no{’es) |

b ~ pfocedure:
- #1. Show students +he ouﬂmes Hm-‘- were.
written when Teacher was o r‘ecorder‘

(aee Task #1). -

" ﬂ? lhrough c\nscus&on emphasxze, -H«e,
'?ollowmﬁ

. \/ocabulanj = indent
. Roman numerals
upper case |ekers
lower cose leders -

eviod
S garenfhesu Cff r\oces'farﬂ)
B" o © / correct -seguente of both leHers C
T and numbers

/ usmﬂ pe,nods aﬂevl"eadx le’Hl:.r/number

#32. Using ad- v:hes 'Qrom Task 3k, have
studentzs develoo ~their con ouﬂmes

*} th uz’”“j Caf‘d‘% from note {‘akt have
shudents develop +heir Mei |
putline.

"\)




(Outline p. T
Teachers notes)

_ (Su!o_—kead(hqs can also be arranged by )
| / oize | o
Y Ienngh
v/ $haf>e, - I
v color |
v \r\eithc
Vv time
/  distance
/  weight |
v Seguence of evenls
et

Ta-i‘?ak. #}2. Wri+é,_‘ar\ APPropri_a‘l'e Title

- ?A‘ud\/ all the main cafegor'zes ‘and decide |
oh an appropriate title. - ,

’Tosk #*3, Léom "'Hm; Ouﬂiniﬁﬂ'ﬁ:rma"- |

ohjecﬁ‘be: ’TO' l‘.e‘p s-irudenk drscover H\e
' | “mechanics of an outline Lormot
“and 1o write an outline of their pwn.

achividy: Teacher shows an outline to hel,

‘students as they share their ok‘sjserqahbn
of 1€ format.

: o2t
Q
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(outhne 0. 6
Teacher's notes)
| TEACHER RECoROS

| @ ® : . | I. One .%1.6{6.«

A Rlue

| | c. Red

AB G| [ﬂj y ~ D. Yellow
[B1 @1 [R] - It Three sides
| | . } ‘A. Blue

The shapes in the, SUtha{ESOVleS' - B. Green
werear‘ran'ﬂed by color 1w -c. Red.

| alphqhe{fu'cal orjer.. D. Yellow

o ' IT . Four sideg
A Squares
L Blue
2. Green
3 Red
i 4, \lel\ow |
R. Rectarngle s
- Blag
2. (gveen
3 Red
4. Yellow

| (exampte)
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(outhne ¢.5
Teachers nofes )

(other possible attributes ) |
/ name of shapes — square, circle, vectangle
/ humber of angles — hone, thyee, r
7 Ty pes of angles - right, noangleé., actzle
v lines of eymmetry - many, H,” none
v colors-~ hilue, gveen, \/é“o@, red
-/ oﬂ\ev* symbolic V‘epresen%ﬁon ,
/- size (if your shepes are cut according fy)
v etc. | : - A,

'y

Part - Arrangj_gg Sub-ﬁe;}dinﬂ;

objechve : To he\‘o students 'arrange sub-cateqories.

activity: Students will arrange er.'éhapés'
of each main catégory 1n a
Schfgsb order:

sample lesson: -
(material) same shapes used (i Tart B

(procedure) |
#1. Taking the shapes of each mainv
| cotegbry have studenfs amange
+hem (n some order and 'S{"cx?é -
‘+He rcason. | ' ,

2. Have $+uden-’rs share wh;'l_e, Teacb\ep |
continues o record +Hhe informatio
in outline Lormat. o
(e | " A-3k |
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- Coutline P K |
| Teachers notes).

#2. Have students share theur

resulls while Teacher records
the information in outline -Forih,_

B l—l_gl?ﬁu\ hints 5r the deocher: '
: v there are no "right answers ‘
__ /? 'Hnis 5 an ope'sju 'enctecl ac+:’w’+~/
/it s not necessary To pocnt-
out “he outlne frmat at
Hus 4fnme. }1 '

-

| (example #1) .

© CLASSIFICATION OF SHAPES
; BY STUDENT

TEACHER  RECORDS
C(IN OUTLINE FoRM ),

b AAsaA EEAME I 1 sde
"3 sides” [®]1 =1 .
| o \ - IC. 3 sides
- " Sides” o -
® © e e T0. 4 sides
“l‘sde

( examp le 2)

A A [7] X. Colors ‘
® @ K107, O repre,senh'nj £lowers
“ecolors reprerenhnj --Plo‘wen | . |
RV | 1. Colors . -
A, A [EB] fepresenting gnass
@ [EI0E] - and skyj o
D ; "~ VYeolors vepresenfin :

sky and gra- s"
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(outline p.3
Teacher's notes)

Part B: Finding_the Main_Topics

o\oje&u'i/e :‘ To helé atudents learn to classiiey
 and iden+f{-’y the »cafegor'tes.

aci'i;ntjryt Given a varfe’ry oJF shaﬁe:s, éhdenE
will group them in any way they
. wish and stote the attributes,

SamP\e les=on : - | |
(makerial) different colored cards cut into
a \zzf:zs'-;eh! of shaFe§,

rAA B A A

ﬁwgﬂ% _‘El _ _ ]
- Y Ez: 2 y B
O’VM

19
LM ® ® ® &

(Proceclure) |
c- N Have s'}uc\en*’s grou,f) CaraLs th cmy
way they wish. . but... o
v st form two or more ﬁ:’oups
¢ should be able to state the
attributes.

Q . . ‘ N A- 3 2 b D



(ouHine, p. 2
Teackas hofes)

)
Somp(e lesson :
"(material) cards ~ a students name on
each co.rd
(procedure)
2 Teacher sor{'s out cards hy one of
 the followng cateqories:
N /sesc ( boy-girl ), (male-female)
/ seating arrangement X
v alph eti cal groupmj (I¥ half-
2% half)
v 21ze oPs+uder1+s (faller- shon‘er)
‘ (btgger*-—gma%r) .
¥ oete. | |
IR #2. Teacher asks s.-}uden'}'s to mlen-h@y
D | +he ca"'egorles (state atributes).
A3 Teacher repea{'s steps lond 2 To
~ show how names moy be
(exomP(&) w+egorrzed o Severa( wa\Is
Umw weie these. cards gwoupe:}?
[E Lisa
Ton Annef
AT - Jim -
| & | | o
S/ - }M&u"k{ o
54140‘21\"’5 Seqn- ch ‘%-ludc)d? Se_oj—:c! -
o in dhe Lront half 043 v the back hald,
: +the clasgvoom” af e clasgvoom .




No’(‘fme\c?‘\g

< Notes for teachers |
. Step 4 - Make an Outline : |
An Approach to TQQCh'vnﬂ OuHu'ninj |

Tosk #L Categorize by AtHribufes

This exercise [s:
v open ended
v has no - "right answer".
v stresses the idea of ‘learnlng
to stale aHributes

Tt is mpottant that students be g tven
freedom | in ica{'egorizm because it 1s the
‘,descripﬁon, of the atributes that determines
the suaess of this task, |

Fort A 1Wbduc+foﬁ to Classi-ﬂ’ca-ﬁon

OBJ€C1L(V3'-.> Té.he!f: SjryJerlE ljearn, 'H'\e rncan;nj
of 'iclasipymﬂ and ca-l-eqor}zthj : __

bc+t'V!'+\/: TQOCI;\GP C\C\SSi—Qics cnd asks
students to identfy the

ca{egorces.

| T -9
ERIC - - - A-30




'5’@{53"‘ Read Gno’ Ta ke Nb]"es

2 7 ? i v ?

l?

=

d qUBSfllions on \our list.

s —- ?-
| and To.ke Notes on Cards

3| Wrile H\e‘ numbef of the bibli¢ ” h

| card, and ~ ogrqp .
Write the page number where the
informahon’ was taken.

« .1./ Ab you read think about the N?

N\
\

,#2 Show which question you are answering.\.
/ v Write the number of the question |

‘o (+o save you some time), l

D ‘l | T o - !
o v Write the question itself. l‘
\ 3. Give only one 1dea on each card. ,’
\ 4 Answer each question in complete.
\ aentences unlqss you arve givén //7‘
A other instruchons. S

N -
\ _ ' - ,/

o P
L &.2 | B 3, pp. 3-4

o Marco tolo visited China with
'Hls""'“—FO_H'\cr‘ C)L;f\d Lncle.,




Wrihin Biblio raph}j Cards
' for in?ormaﬂon %rom ilmstrips

B-3% - - . | Bibliography card
number

Title

(Underlined) | Balboa,
Kind of Medial. . -

n Parenthesiz_ (FI‘MS{'Y‘IP)

Publisher - -|- -Encﬂclop_aedia, Britannica Rlms

Jf)pyriqgllt Date} - 19&0

| for in/forma.ﬁon from records

Bibliography card N
numbe% ¥ I '.E}-A}
Title I '
(Underlined) Cne Small S“I'CQ
Kind of Media - - - | - .
(in Parenthesis) (PhOVIOdISC)
" publisher - - - -l - RCA -
Copyright Date - . -| - 1910

-~ (~NOTE: S | '
or information from other media like
Transparencies and stud prints use :
@? the same ?ormaf M‘L«,A )M/\u MAA AMJ\«% /W/\}\‘-



Writin _Bibiiogmphy.cards .,
| For 'm?f_armaﬁan from gwg_logedias

B-2, -+ ' 'Bibllography ca

2

, number
Author of

article = 7 T {°° GOOden, FY‘O\V\K

Tritle of . . .. .l. un . '
article Francisco Fizzaro®

. Title of - ' ) _
encyclopedia- { - - |S E!j': : -1- Copyright date .
(underlined) W__Qdd_’&OO 5—‘4\-0—26—‘11—“,1978 Edition

| Volume Number- { - - - VO' ]5, PP 463"4“74‘ *° 7 ""l"Page number(s)

) Tames' Lockhart :
" “Balboa"  World Book Encyclopec’a
1919 Vol. 2 pp-29-30

o _ | ‘ o 9.4

. | . . A-27




=WI"H‘mﬂ ‘Biblioam_phj Lards

or information from books

-hor of book .
.ast name first)

-le of book
inderlined) = * °

ylisher .

-~ )
, B-1 -

o8 LO‘H!OM, Jean _‘

: D'm!ée,‘. the Man Theb( Called
_ -~ _

. New York, Harper

1960

yright date. .

. Biblidéféphy card
number '

’XPY‘C\C"'{CC/" ‘Fl“mj Ouf{a b;bllOﬁFthj cqrd ‘FOI" a bOOK

you are usinﬂ Lor your l’epor“l'.n

A-26



%1Léf> 2 - Write @ues{t’ons" '
Thé cubject of vy 'repori“ is... _ &

4 . AN

R

- PEGIN b\/ qc_z,k'u\q \/ou!‘se;“: Some ques4i onsg abou'*-
P the subject. Wrile them down ugimj_
: ‘ » one humber‘ ger q_ues—!—io“n. '

CIf you dowt hove ma.w C.iuéS'“o“n% about
\ \our subject, vead about 11+ and /or tatlk
-\ about 1+ with your parents and other

¢ people.)
3 LATER...0S You read and take notes, more
" questions will be added 4o the list
: as you Ll'n(J' new in'?oi'mo.'h.on.
# These are questions about my subject.

~ . Question:

2.

3.

4.

5.

.

1

a

q. o
3 i0. : - 92) '
. ’ " More'questions? Use a sheet

of lined pap

, s




wnen

61Lef> '.2 - Write Quesjrions | *{’bw

How do xI WVI']Le. OLUQSTL'DHS obou+ my 5uL2’ec1|-?

Who, what, why, where, whe
and how are words ‘+ha-i- ~
‘many people use when they
Y ask questions.

Wyi}el Ul?Slll“DHS abou'} your® subjemL
US“'\% e 31X 8Uld€ words, b&_‘ow_

@

what ) 2-

1}

3.

w‘/\e"‘e 5,

?

O

ERIC . e




| S]Lep 2~ Write @uesﬁ.on%

What s a q(jeej’(ior: 7

A quea’rfon 1s a sentence, +thot
asks %ome{«h(n%_ Peog\e who O%k

O q_ueSHons e&pecﬂr an ansgwer:

Read eoch sentence. Use o ¢ if it aksa question,
: Msgg__. it tells soMe*h’mg.

| -~l.‘DidA you choose a aubject for your repm*r

D 2.Can Kimp eat a whole Pizza

3. T see Gar\/ cl:‘mbin\c} up the Pole

4. \When do' you do Your homewerl

5. Does Mike quy Boccer as well as baseball

G. Who can run faster than Mr, Ing

1. Danny and ‘Tomoko ll'l(Q. ’i’o draw Car{‘oons_____,

3. May Steve borrow more. tHhan 2 books

4. Where chall T. meet you__

h i0. How do you Padfile, o conoe .

3¢

A-23



Aldrin, Edwin

- Amundsen, Roald

Armstrong, Neil
Balbea, V%f-,‘»co -

Eer'!nﬁ, Vitus

Blj-rd Kichard

Cabot, John

quﬂer, Jaccb«ues
Champlaim ,damuel de

- Clark, William

Columbus, (')nrisfopher

. Cook)-' James CGaF’P.)
. Coronado, Francisco .
- Cortez, Hernando

. Collins, Michael

. Cousteau, Jacques
. DaGama, Vasco

.
.

De Vaca , Alvar
Dias, Bartholomew

). Drake, Sir Francis

.

Eric the Red

ERIC .

22 Ericson, Leif

3.
24.
5.

26.

21.
29
29.
30.

3.

32.

J3.

34.
35.
36

31.

38.

Fremont John
Gray, Robert
Hudson, Hen-rj

Joliet, Louis

LaSalle, Sieur de
Leon, Ponce de
Magellan , Ferdinand
Marabue‘He/) Jacqéues |

Pearj . Robert
Pike, Zebulon
Pizarro, Francisco
Polo, Marco

Raleigh , Sir Walter
Scott. Robert |

Shepherd : Al.qn

Smith | Jedediah
Soto, Hernando_v ae .

. Vancouver’

Verra'za/ri'b, Giovanni de
/s . '
Vespt;g/cu) A_meruﬂo
y

9 ) // ‘
(‘J/

/

A



(Cl’\oo.s‘lna a Subjec+ 9-3)'

In\/er’\.+or\,/ Sheet

*

att. T am inferested in the sulgject. |
 #2.T know a little dbout it but not too much. |
#3 T checked and -found enough resources.

#1. T con read and understand the materiol,

A i o oy o s ne o et

IE)#
i

B[ B
:

i
F

©

A-21



(Chooézng a sulyject p. 2)

1:/ List the 5ub\§ec'rs +hat
you know a little about and
/ you are interested in researching.

ANSWER “4es" or "no''
. . ' Resources | Can Read
choices Subject | A-vaiTalote and Underst
|$+
| S
o nd
3od
4 th
5th

E E’)e m "‘o |“ H\e b\anks in ‘H'\e 2 T|9h+—

l'\ohcl cO\umnS above Uh'h‘

N
~Sl
. apmm———

Several ot Your choices
recéves "\,’es" m both

One o{: yOur choices
| recewes 'Yex," th \ooH\

R

\ .
C\,\Olu m V\S-__‘_L\eq

col_u mnG. th

F I in H\e mvem\or\/
‘Form (hexwL po ) with

Fill in the 'm\zenhry

Qo rm (nem‘ Wl“\
—Hne chotce Hm’r You -

Like best.

A=2D )




S\LQP | . Choosmcj Qa Sukuec{’

How do I c‘noose cL ;.u\a\‘ec’r?

Some subjects are assigned +o you
and you have no choices.

Il you are asked +o choosge a
sub\jea\— her‘g are 4 deas to consider:

INTEREST #I. Choose a subject that is of
intereat }o you.

INFOQMAHDM ﬂZ J(how ¢omei~hlna (0 H-He ‘od‘)
about your suject

,LQ you kinow no’rlfung or know oo
much, you may not enjoy domcj
the PV‘DJQQ‘\'

RESOURCES H#3 Check %o Qee Hf\cr“ Yeaources
S (books, tapes, Lilmahips, PQOP‘Q' L
- - linterviewy ete.) are available. S

RE.“ABlN.C—[ | -ﬁ 4. Get ac:quaered with the resoures hy

caktmmmg Read the HiHes
seaming } e e
< Studymn - captions |
: 3 Pa‘v)-l-{‘s OQ 'H’\E
| materal

] Be sure Jrhal-:'\/ou are able +o _
cead and understand the information

LA O



I:ncy(‘,LoJ:)f:dia ~ Usinﬁ Lross ieverence( Iy S
-An Achivity - | > 2
) <

Find Your subject.

| Idenﬁfj the Cr955~reference,'. _ |

| ubject Vol. no. Page .
Cross~reference: See or See Also

Look for your cross-reference eerj.

Kecord your bibliogmph'j information.

| Tiﬂeofen’rrj | |
| Title of enCBClopﬁdia &
CoPHr]glrﬁ' date ."Vol'ume mumber‘5 Page(:»)______ |

- Read the article.

.LET'S HAVE FUN... Pretend you arc on the Planet of Smrowkoob.

re are highly intelligent beings living on this Planct, but they

e things kept brief and short. You must tell them about your subject
25 words or less OR ELSE you'll have.to give up your earthldy rights
become a Smrowkoob. Tell them. Do it and you'll escape victoriously!
icture of your subject might save your 1ife! =

ERIC - . 102
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See

2 Pocdle

55- 15 te tells + +o 3 €3

Acmfs re{erenc-ze 15 a note telling yow to go on AL
another article i the encyclopedia, where there 15 mort

information about the subject. There are several fypes of cross references.

READ THE FOLLOWING PARAGRAPHS. FEIND ALL THE CROSS REFERENCES. CIRCLE THEM.

Most dogs can be easily trained to guard their master's homes and
property. Thelr barking and growling frighten burglars, and awaken
slecping families in cases of fire. Specially trained guide dogs 1lead
blind persons (see GUIDE - DOG).

In Belgium and some other countries, farmers use dogs to haul milk,
vegectables, and other produce in small carts. In many Arctic regions,
sleds pulled by dogs serve as the only means of transportation in
winter (see DOG SLED). '

Doctors often try out new medicines and operations on dogs before

using them on humans. Frederick Banting and Charles Best used dogs .in
experiments that lead to the discovery of insulin (see INSULIN). Ivan
Pavlov, a Russian doctor, discovered the conditioned reflex by

experimenting with dogs (see REFLEX ACTION) .

What volume would yow look in o find each of +he fol!owinj
Cr‘oss-‘refcrenc&d' articles? | |

1. Doe. See Deer; Goat. |

— 2. Dogtooth. See Teeth (Permanernt Teeth),

3 ])oawood. See also Leaf (picture : Kinds of Tree Leaves).

4 :DO|e,Sanford. See Methadone.

& Dollarfish. See Butterfish. -

6. Dollfus, Audouin. See Saturn (Satellites),

.1 DolPh]ns. See also “Porpoise ; Whale. | |

— 8 Dome of the Rock. See Jerusalem (Holj Places; picture).

— 4 Dood‘e-buﬁ. See Ant Lion. | !

—10. Dozen. See Weighjrs and Measures (Counﬁnj),

Q ‘  : ' LU




Enchlo_Ped(a/ ~ Using Sub-Headin\qs -

Bib’liogravphg Information
Title of en+r5
Title of encaclopedl'a/
Copyright date_______Volume number

Paﬁe(s)

K/

LooK at the sub-
headings To \nelp’ Yyou skim|
the article Cb._mcklg for

information.

RQ

o
VD

Find your state.l
- What guide words did you use ?

SKim the article. Look ot the sub—headingé. |

What sub—hmdings did’ you use +o find answers to the
follow\nﬁz |

(Sub - héaa'"s> ' ' ' (Sub- headingy
{How much does the governor 2. Befwer; whaf ages must
earn a year? +he chiidren attend school?
_ tsub- heading) | ~ (sub- heading)
3.Name two of your statels ™ " |4.-About how many news s
hatural T€$ow§ces. _ are Pubhshed n 3o§r‘6far:.

Name Z newsSpapers.

104



| Encyclopediou - Usina Guide Werds

4 Blbi\ogmphﬂ InJFormaJnom
Tite of entry ‘ |
Tite of SHCSC:{OPGCJICL | _ —_
Comrxqm’ daJre/___,___ Volume nuriber. 'Paqets)

/ Wher. ookmﬁ fmr‘ o \\

/person's Name look for th

L7 person's (ast name. Examples
: o Geo\rﬂe Wash’mSJron look for
, WQSh“Bhgb) geo;?la Use gutd@
words 1o nelp Yow.
\__/\/\P_/\—-/
_ *Find the Persons hame. Find answers 4o the FoHovulnﬁ
What 3wde wards did 1 you use ¢ '

~ Full name of +he Person

Blﬁhdajre B’wﬂlplace

Ls the person still livmﬂ? If not, clcd-e of death I

erjre Y] Sekﬂ'ences that  tell Oomeﬂllnj |n+er65+mj abou’f‘

"”Y]lﬁ Pe rson.

105, | N
) . N




ame. Date

_ Thow & the Bncyclopedia. frranged?

B (C-[GIDIE|F |G [H|T|F | [ MNP @53-’30*"'“’ x| 3
leric, R Ol [R(SWS| |V iviz

| | D AR

| X

2%

L] 2 | 214 (Bl T| 8|9 10]11 |12 [ia |14]15 |16 |17 5113m9*2,o;2,1§

e

3

= |Adicleg in 4he enﬁyc&tpedﬁ{w 0re  Grrangeds
n, oﬁja&aﬁef&aﬁ ordet; Guide w@rdgmg;

| = \the 4 ost ; elp -+ 45 i
S the artits, O F Yo o GG

. - | CRRI ‘
*TIn which volume. wounldvyou find the Jollowina articles.

Write the volume or.
__ 4 James Cook, 4. Howcoalis wined.
2 AlasKar ___T About an atlas
3 Canada, 1% Ea wazmej
& MO?lijS — L} Ma.p ojc Japan.
5. THeaving e 1b- Trestdent Cor-tor-

___ b. Abrahar Lincolu 1 Swing
1 Sheep raising 18- Sudo
8 Chrstopher-Cobumbus 19, Alan Shepard.
9. Kouds of airplanes ._.___._ZOTymj Knots

. 10. Wheve toses grows » 21 Tegetables .
N Poplaton of Tdaho - 22.The capitol of fexas

A1k -

Q : j -
| U




o e _Date
@ What's in the EncchOpedfa?
| V

The encyclopedio containg Genera | information,
about Peoplﬁ.'> Pi.a.c.es) ‘H’]Tnas, evcnffs and. 1deas,
e . ' —

T

*Aut an X before the arkicles
o emcyc[oped,{,cu. -

Vow woul d fnd. tn aiu

1. The address of Kadépu'@ Scﬁod.

____ 2. Population of Oahw
L?J. Recipe for Boked Beef Sﬁogqno_ﬁc

4, Biﬂ‘hdaﬂ of Mre. Lum

B, Poodle dog N

— b, How sugar cane 1S growrt

. Climate of Aloska

8 Fshing in Canada.

0 Pcture of o _Par"akee‘f’

1o Map of Kansas |
11, Number of Plavers on a. Soccer +eai
___;12,," Kinds of baseball glovcs

Q___}?). The telephene number for the Kailua Pablic L brai

J
14-“ * How lQhﬂ do most cats live |
_(_15. Where Bresident Carter was born

A3
) . L o 107




54’3? I - Choosinq a 5ubj€c¥

What 15 a %ulojecf‘? |

Q7 A e»ub)ec% 15 H\fte ﬁerson, P‘acﬁ

or ﬂliﬂg Glocaf Whic. you are
'. | ,+O.|lj(in9, wmling. H’linkina o(j}idy/f@

Write a list of .subjects. Then fill in-the O.
If it is about a person or people, use @®.
If it s about o Piace or p\oces, use @
IP it ie about g H\ing of Hﬂthgs, use ().

ERIC | | A1z



NOT A WORKSHET
NOTES FoR .
TEACHERS ONLY

Tedcker‘s, _Plan nng Sheet

Alter Anolyz]nﬂ g ludents Need

Step 2

T%o}mulal' Ma

&U e&{(om

bn
QRuestio rg:,
( Coﬁ'{i "

a .
Take Not

es .
| P Cards ) a—_
Cehdy] - ares Wy \

\ Afpmph’od?,: |

I

- - | TiH
- : iHes L
LI’f'(

Final Dr5§+ BETTEEN

KEY:
[aank | skills
. U ‘ ) . .
K:_R'Ef l Review : o \__,__-:f—.-~7—[-.—-~--~-—~‘
I ) O MR 'I"'(Prveff‘ﬁ.'" i
i“'[ﬁ’l;.r)u,)_\l ]_nghucjnof\ . ’—P;W{";" ] ”U'h ,z,nj ,f'! I .Pﬁ Orfj
T Reinforce 104 Vi il | Visuals [ *’P""/”""’%f
LS n hd ! e TR B e t— . .
| ‘Q‘i@”\, et | | | A_l'T____;'_S.. P! o — -

no“‘ V\G.QC‘PA or +o be -/O\J?Yﬂ',l !Ubk




What 4o do when vou're asked fo
work on o REsEARCH PROJECT

_S%ep i

_alep 2
Write |
! Yuestions ».

—

_ slep Y3
\ Read 7
and ,
Take Notes |

P"/N

’N |




e, | CesTmETRARsT T

- =TT g VT

Specific
Objectives Activities Resources Evaluation T
8. write a final |8 write final draft using |8 “orksheet: "How a report | 8. Student's actual research report: | X.

draft

visual, a visual
or an audio-
produced aid for

" the oral

presentation

. produce an audior

y

edited rough draft.

. produce a Simple visual,

audiovisual, or audio-
produced aid for oral

presentation on their

explorer,

. use information y10.prepare a time line on
gained in pre-
paring this
report to make
generalizations
in this subject
area.

explorers and discuss with
guidance from teacher,
e.q. compare explorations
by countries; predict the
future of explorations.

should look" (p.A-5)

9. Worksheets:

1) "ldeas for presenting
your information"
(p.A"W)

2) "Standards for my
Instructional Aid"
(p. A-48)

3) "Things to remember when

reporting' (p.A-49) |

“completed satisfactorily.

9. Observation of presentations.

B

10, Product; Tine'Line =+
Observation of student use of data to
make generalizations.

,\‘




Soecific
Obiectives

L Activities

Resources

Evaluation

5. (continued)

6. write a/rough

draft
/

/
/

/
|
|

/

[/
i

bibliography

.l
\'.
/. prepare a simple!7.

\
.

;
-

A\
'

\lx

s

d. make an outline using
either word, phrase or
sentence type of out-
‘lining format.

{

6. w’Ite a rough draft after
,90|ng through the follow- !
’lng steps:

’a. discuss what a para-
graph is-=include = |
development of vocabula
-needed, "indent" and
"topic sentence."

. Write sentences into f
paragraphs using
previously prepared -~
outline.

. check the rough draft
by: : i
1) discussing and list-,

""‘Thg”items"to'check

. on rough draft.!

2) editing rough draft, |
~ Hint: nore effective|
if teacher & student
together deternine. |
criteria for editing]
3) group editing of
drafts.

i
|
l
examine actual biblio- l
graphies in various source%
prepare a simple biblio- i
graphy using previously
conpleted bibliographiy card

!
|
l
t
'

[Y

.

5d. Worksheets:
“1) "Make an outline,
Part 1"(p.A=39)
2) "Make an outline, -
Part 2"(p.A-40) s

ba. See any language textbook
that discusses paragraph-

ing.

6c Teacher's Notes “Step 5=

Write a Rough Draft'" -
(p A- hl)

bc. Worksheet Checking
ROUGH draft"(p.A-k2

l

? your

bc. HEP Grammar Flex component

to teach sentence combining,

Worksheets:

1) "riting a blbllography
~Sample (p.A-

2) "riting a b|bl|o%

raphy'
-Activity (p A-b

)

Sources of actual.b|bllo-
graphies: e.g. encyclopedia
non-fiction books,

5.

!

h ]
o

ba.

6b.

be.

1,

i, Student is able to-outline material

. Student's actual outline completed

given to them using all skills
taught to them,

satisfactorily.

Given an article, student will be
able to identify the number of
paragraphs in that article,

Given an article with 2-3 paragraphs, -

student will be able to identify the
main topic sentences,

Conference with each student to
clarify ideas and facts.

Student's actual rough draft
. v
completed satisfactorily.

Student'e actual bib

- actual bibiography
completed satisfacto '

rily.

K

E




]

Specific l | '
Objectives Activities Rasources | Evaluation ] | T] L
o 4) Students forn o
3. (continued) questions on their :
oun explorer, !
_ 5) Students form their |
own questions on any] .
subject,
c. later, additional ques-; 3c. Worksheet: "The subject of 3c. Observation of questions that have X
tions may be generated | my report is..."(p.A-25) been written, b
from reading the '
materials, ' {
/
b, take notes '4.a. write bibliography cards ba. Worksheets: | ba. Satisfactory completion of a } X
' 1) "Writing bibliography "bibliography card, ]
cards for subjects S j
from books'(p:A-26) '
2) "™riting bibliography
© cards for information
from encyclopedias'
! (p.A"27) f
5 {3) "Writing bibliography |
o -? - “T**“”rawyfmfwMems :
> | ! from filmstrips ¢ o
N ! E records (p.A-28) ‘ , ;
b. write note cards i4b. Worksheet: "Read and Take bb, Satisfactory compdetlon of a note | X
1) find key words to . Take Notes" (p.A-29) card, / |
discourage plagiarismi ' !
2) discriminate between | - {
complete and |ncompleLe § _
senterices, ; b ‘
3) learn to write answerf !
in complete sentences, |
i : 3 . . !
5. make a simple |5, make an outline by going ;Sa Teachers Notes- ”Step b« | 5a, Given the opportunity to categorize | X
outline through the foIlowing } Make an Outlnne”(p A-30 tg" i at least 2 activities, student
steps: L A38) ~will be able to categorize and
a. categorize by attrlbutef ‘ identify attributes in both.
b- wrlte tltle for outlmel ' - | 5b. Student is able to think of titles | X
: : | ' L keeping With category and
1_1;) ; - sequence.
¢, discuss and learn i ! 5¢. Given information’ for an outline, |X
outlining format, | - student will be able to use correct
' i { format using - sub- -categories.
- (The nunber of. sub-categories.will
depend on' the lfdi] of the. student )



Specific , : ‘
L. . e N ' et \
(ajectives Activitios Resources Fvaluztion CoTH *

! !
2. (continued) | 6) "Encyclopedia--using f

cross-reference” ~ An Activity (p.A-|8) ‘

2b. Sets of encyclopedias, ‘

biographies, AV materials.

| C. choose a subject. = 2c. Worksheet: "How ¢o | chooge

Hint: Skimming technique a subje;t?“(p.A-|9) lc. Conference with student; student X

! completes inventory on page 2 of
!
1

'§ 3ppropriate here. Explorers(list) (p-A-22) worksheet.

3. develop questions3. develop questions by going| Ve i
that need to be through the fo]IOW|ng . L f
researched. steps: ’ ! } | -

a., discuss what a question|3a. Worksheet: "What is a Ja. Worksheet completed satisfactorily. | X
is (this activity to be; question?'(p.A-23) |
used only if students

| do not know what a '

|
I tan! 1) | o !
question' is) _ | B .

L b, llst questions about the{3b. Worksheet: “How do | wrltq 3b. Observation gf questions that have X

f subject before reading | questions about my subject'  been wrltten i
> § and taking notes. ,i (p.A-2 ) . - SR BRI
S -t Helpful hints on teaching i

l
|
i strategies in order of : |
| difficulty for forming | |
questions: | i
1) In a previous separaté |
mini-activity on e. g. ’ i
the 50 states, the . !
! teacher initially / ! | N
forms most or all the,‘ ' :
questions, ; :
2) For this unit, start |
as a group with gmd~I i
ance from teacher |
forming questions thaf |
|
) |
| j

will pertain to all
“explorers, e.g. when

I

|

was he born? i

3) Some questions formed | |
i ;on group basis and i ' L ‘ [ i |

~ some on individual - : | :

i

|

l.]"f - basis, . § ‘,;;/ ‘ ' i




research project
through flow
chart & sample
reports.

s-v

.\.

o

2, select a topic |2,

l
l
|
|

T

1

Q l ‘
'[EIQ\L(:ér: L=L]brarian

FullToxt Provided by ERI

sample reports done by
previous students with
opportunity for discussion
and questions,

choose an explorer ;

3. discuss what a subject
is (this activity to be
used only if students
do not know what a
“subject' is),

b. apply information- - .
gathering skills
~——emphasiztng-use-of-the—
encyclopedia ,
(Worksheets emphasize |
APPLICATION level,
rather than direct
instruction level,
They can be pulled
out and used as.a

)

. the key in the lower, left

2b,

— " éncyclopedia? (p.A13)
2) "How is. the encyclopedid

. Sample packets of reports

. Teacher's notes to "What tq

. Worksheet : "What is a

by previous students

do when you're asked to
WORK ON A RESEARCH PROJECT'
(p.A-17)

NOTE: Teacher can use this
to also plan what to teach
at what instructional
level, e.q. is skill of
"what is a subject" review,
instruction, reiuforcement,
or not needed? Each skill
can thus be analyzed &
color-coded according to

corner. The page will thew
provide an instant visual-
ization as to what is to be

understanding of task.

1. Group evaluation~?giVen a blank flow
chart of Worksheet #1, ask students

to help fill in blanks.

reviewed, taught,'reinforch,

or covered later. :

subject?" (p.A-12) .

Norksheets’ /,/ﬂ’"/
1) "What's_in-the~

arranged?(p A-14)
3) "Encyclopedia--using

guide words " (p,A~15) .
4) "Encyclopedia--using |

sub-headings." (p,A16) |

Ui‘ 5) "Using the ‘encyclopedia |
mini-unit.) uf.wﬁﬁk

2a, Worksheet completed satisfactorily,

e

o
-

2b. Worksheets Completed satisfactorily.

ey

. =cross reference #1'(p.A-17)

Specific Pk
Objectives Activities Resources Eveluation ! T|L
Student will: Have students: | i
. I, be introduced to| 1, go over 3 flow chart of 1. Worksheet: "What to do wher 1. Observatinn--kinds of questions asked! X
the steps in the steps involved in you're asked to--WORK ON.A{ by group, receptivity of group, their !
working on a writirg a report and RESEARCH PROJECT" (p.A-10)




;rade: 5

Title: UNIT INTEGRATING RESEARCH SKILLS INTO A STUDY OF EXPLORERS

CURRICULUM AREA: SOCIAL STUDIES

ytudent Performance
xpectation Guide

ages: 26, 30

Categories: Object ives:
FPO 111, FPO 1V Gathers information from various sources, analyzes and organizes the.
information. &

Applies study skills in the classroom and 1ibrary, ,
Uses a variety of sources (e.g. library and informed people) to acquire

information, including retrieval of alphabetically-stored and numerically-
stored information. '

Summarizes retrieved information according to a set purpose:

. h ' ) . — . ) - l .
tudy Skills Related to Library Use - Curriculum Guide 1 Inquiring About Anerican History - Teacher's Guide,

Holt Data bank

Pages 0-7, D-27, D-28 . | 'N~T" Page xix
Category: Research & Reporting Skills.
Objectives: ‘ Objectives:
Student will use elementary research § reporting skills: Student will:
I, to select a topic. . gather data by doing research on explorers.
2. locate, collect, organize, & evaluate information - 2. organize data by classifying, comparing, writing

from various sources.

a report, arranging statistically in a time line.

3. make a simple outline, 3. use data by inv2rring, generalizing, hypothesizing,
L. take notes. “explaining. |
- 5. compile notes to complete a brief report.
6. prepare a simple bibliograhy,
1. produce original audiovisua) materials.
NTRY SKILLS: By using the card catalog, student knows how to locate a variety of sources for information gathering.
: Student has skills in producing various kinds of visuals. Student can write complete simple sentences,
Student can read & understand materials a: his/her independent reading level,
NTEGRATED ‘
BJECTIVES; Student will be able to use data for generalizing about explorers after selecting, analyzing, and using
the information gathered from a variety of sources. In the process the student will learn the 1ibrary
and language arts skills needed to complete the task of writing a report. Student will also produce an
audiovisual aid along with the written report to be used in msking a class presentation.

0 I




SECTION |

PART A

UNIT INTEGRATING
RESEARCH: SKILLS
INTO A STUDY OF EXPLORERS




EXPLORERS UNIT ‘ o
-INTRODUCTION- 5 , : 0

This section consists of two parts: 1) the unit .2) the instructional management
process used by a practicing teacher-librarian team to assist them in developxng
.the unit. The unit was used with a heterogennous group of fifth graders.

1' .
Though tui's research unit used the topic ''explorers'' as itsﬁsocial studies content,

the user can easily substitute a topic from a different content area and apply the
"same research skills. ‘

t

Because the unit is a rather long one, users may find it more realistic to break
the unit into mini-units. Each mini=unit could also be taught with a different
content area. For example, a mini-unit that reinforces and reviews ‘encyclopedia
skills can be devoted to finding key facts about the individual states. Another
mini-unit can link learning to take notes on cards with finding out about the life-

cycle of different animals.

The sharing of instruction between teacher and librarian should also be flexible.
~In this particular unit, the téacher's and librarian'’s agreement on these assignments
was based on their strengths. However, in a different situation, they may well
decide to change assignments because of what they have learned from each other.
For example, a teacher who has observed the librarian teaching about bibliographies -
may decide to do this teaching the next time. Slmllarly, a librarian who has the
opportunity to work with a teacher who feels competent in teaching outlining may

undertake to teach |t when working with another teacher who feels less confldent in 0
“this area. :

"Users of this unit should view this examp]e as a startlng polnt for adopting,
adapting, or creating their own unnque lessons and units.

)
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SECTION |

|

SAMPLE RESEARCH UNIT OﬁngPLORERS
FOR UPPER ELEMENTARY'LEVEL
AND.

| INSTRUCTIONAL MANAGEMENT PROCESS USED

CREDIT TO:~
LO!S LUM, TEACHER
KAREN MURONAGA, LIBRARIAN
KAELEPULU ELEMENTARY SCHOOL

y



SECTION 1V

'LESSON-PLANNING FORMS

CREDIT FOR LESSON PLAN FORMATS TO:
IRENE ZANE, LIBRARIAN -
MILILANI-UKA ELEMENTARY SCHOOL

'EXAMPLES BASED ON LESSONS FROM:
SECTION I11: RESEARCH REPORT IN
~ '9TH GRADE WORLD HISTORY

LESSON BY IRENE ZANE'

"Tog



INTRODUCTION

The purpose of this section is to introduce a.means by which teachers and librarians
can plan lessons integrating library skills and content areas. The section

consists of: 1) " lesson-planning forms; 2) hints on how to fill out each portion
of the forms; and 3) sample completed forms for specific lessons.

Two lesson-planning formats are included. The first is the earlier format devised

by the practicing lubrarlan After use, the second form evolved. ' Both forms are
lncluded so that: . . It

1) _users ‘can see that there is no one way to Format Iesson plans integratjiing
library skills into content areas l
. _ i
2) users have more than one planning form from which to start their own. L'
"Each form suggests one way to facilitate planning. Each serves as a starting point
that. can be adapted to the needs of the user. For example, a user might delete
\the columns, "T" and "'L' (Teacher/Librarian) which address who will "teach . o
- a certain actnvnty if the user-has already determined that the activities wull all
be taught by one person.

.—-Once a form is completed, it can also be usad to facilitate filing and organization

of-lessons. A user can attach a completed form to the otitside of a large envelope.
Within the envelope are then placed all the worksheets, ‘'samples of products, and’

other materials needed to teach -the lesson. These envelopes can then be filed wnth
the lesson plans plainly v:snble on the outside" of the envelopes \
The'example on page D-5 is bcsed on a lesson within the unit on World History.

Should users want further clarification of this exampla, they should refer back
to: this unit. . v : : B N

The example on pages D-9 and D-10 is based on a lesson developed by practIC|ng
librarien, Irene Zane. Should users desire further clarification of this example,
they should contact her directly.

The forms provide practical means of implementing.and relating the Study Skills
Related to Library Use Guide, content.area guides, and the Student Performance
Expectations of the Foundation Program.

127
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GRADE: CURRICULUM AREA:
STUDENT PERFORNANCE , CATEGORY: 0BJECTIVE(S) :
EXPECTATIONS GUIDE, 1978 y
Pages: - B
STUDY SKILLS REL_ATED TOLIBRARY USE: ‘CUR'RICU.L‘UM OR TEXTBOOK GUIDE TITLE:
GUllDE,,197I8. Page(ks) pacels)
CATEGORY
Student will: Student will:
/' W
0BJECTIVES
' /
ENTRY . |
SKILLS | .‘\
o Student will: , ' T
& INTEGRATED , ; S
. OBJECTIVE(S)
N |
T ' dents: )
CTIVITIES Have students: } L
31’ ‘ ' ]
RESOURCES "
(Commercial |
© or teacher A
made) -
¥T=Teacher; L=Librarian.

TITLE:

- . . {
. ]




TITLE: Select: bueﬁ title that gives ides
04 umaz Lesson &b about

/ ,

HINTS OK HOW TO FILL OUT FORM

"~ GRADE Pumcug g1 CURRICLLLY

which s plan Lnk

fﬂ{\ (e-;g:Sooéa/d Studém,s,céence, ote)

STUDENT PERFORMANCE

CI\TEGORY Smte &wge area, 2.9

OBJECTIVE(S):  Student will copy verbatim expectation(s]

 EXPECTATIONS-GUIDE 1973 | Aubject Mea Apeuﬁac Foundaﬂor | to be usad,
STUDY SKILLS' RELATED T0 LIBRARY LSE: ( CURRICULUM OR TEXTBOOK GUIDE TITLE:Show £itle ¢ page of
GUIDE, 1978. Page(s oﬁ;e&aﬁef“ﬂfﬁ gﬂofg*%&n b |subject area gmde from wlu}gh o?sfoctwe/s below wene denived
‘State Large shitd anednuf gng omentation, audio- , ' .
CATEGORY visual (AV) nesounces]. Categonies are shown 4n |State large area, e.g. a umt, concept.
¥ capitad Lettens at top Eeﬁt 0f each page with |
nhwm‘;m gotivitioh. ple
Stddent will: ' Student will:
’ ,. Copy verbatim from guide the OijULve(b) Copy verbatin | from guide ﬂw objectwe[)s] 1o be used.
%o be wsed
LOBJECTIVES
r
ENTRY : » , St
SKILLS Indicate needed ajon ety SbALls.
o Student will:

& INTEGRATED.
osgscnva(s)

Using the chosen objectives from the guides and the pmtcnevut pam of the performance

expectations to be used, synthesize {nto one objectcve or toke and wiite m here. lnite intoghated

objective(s] in termsof )sz:udw‘. Leasning.

- /
' . | ‘ // ' o
ATIVITIES Have 'students: S

1f an end-ptg duct Desenibe the activities you will undentahe o reach your integrated abjec,twe |

fﬁcﬁﬁ ﬁm © Tdentify who WAL toach what b y ‘check,mg hethot teacher o ubfuman wll do )

bo dhain hora. e imtuuetion. In addition, an."R" can be used if nunnoncmw o ouow up ___%

le.g. @ boohdat] | ww& be a teacher's ox L{bmman s wpowwag /

//
/
/
/
RESOURCES Tdentify all nesources to be used to carny out actwwceA/.-/
(Commercial /
“or teacher. o/
made) /

. o 5 (, /

FUALUATICON Descnibe plan for evaluation hee. 8¢ bure 41 Linkh back 7o Bhe Wtegmted Obj()_(‘,t{_\)e‘

Loy

4= Teacher L lerarran

135



CTTE Sefecting a Topic

NOTE:  This presents an approprinte
Lesson for objective on p.C-6, GRATE: 0

CURRICULUM AREA: Social Studies (Wordd Histeny)

STUDENT PERFORMANCE
EXPECTATIONS OUIDE,

Pages: wo (Soc. Studies) | baséc social needs: .Gr. 10 Tdontifios

1978 | how & why people organiZT 7D satis Y

: CATEGORY Soc, Studies, 61.§ Describos OBJECTIVE(S):  Sudont wild desonibe ;wwKwhg PQOW

onganize 1o satisfy basic social needs.

N

T human socdal need & HoW B0CLeE{0s provide
7
“stunp siiLes R ARG IR0 et AR 63 TEXRIOK SO T T 7 4975 lionld
GUIDE, 1978, Pagels) f.15 - Histony, Tt uc;

Resowices fon High Sehoof Page( ) 3

HMVA ”ka[dl!l;

CATEGORY Researci and Reponting Shills F Rise of ,m
Student will: Stadent w1l denonstrate hnowledge & undenstanding of
- use noseanch techniques to Aeﬂcct i tople. | vandous socdal, economic, & political charactenistics
0f the eandiest clvilizations, :
0BJECTIVES
ENTRY Extract hoy words §rom wnitten maxe,uaﬂ
- SKILLS Use. 0§ cand catalog. '

Student will:

use ‘L(’/SQCULCh techniques. fo sekect a fopic faom which fo develop a written nepont on the

E INTEGRATED ' 4ocdal, economic & political charctonistics of one 0f the eanliosrt uuwzmom including how § whg
OBJECTIVE(S) | pogle ongmnize 10 Satisfy basic Socint needs.

ACTIVITIES

Have students: '
- ude the 6 "Questions fo Explore” (Who, Wha/t, When, Where, Why, How) and weite down key wonds

answering these questions Anom an overview of thedir subject, Each ansuer wikl suggest mone
specific topics. (Swmple Worksheets on pp.” C-30 and C-31)

- wnite down genenal fopic decided on, then practice "free association” {bmmtonmcng) wiiting | X
down evenything about subject that comes o mcnd R@su,&t wild be more manageable aspects of

general fopic.

- bewrch out dnformation in the Libaany on thein wpws which wx,ﬂﬁ indicate whether there is X
too much information on too Litthe information available.

Teacher-nade worksheots, transparencios, .‘
RESOURCES Roth, Audney. . The Reseanch Papen: Fomm & Content, Snd od. * Wadswonth, 1976; pp. 29-34,
(Commercial Srmheg, M. The Research Paper: From Stzvut % Finish. Anovican Book Co. 1978;‘pp. §-18,

or teacher
made) ;
1 EKC CATIon The student will, by using various- techmquu ‘be able 1o !qu,t o1 expand M/hm top&c S0 that

it 8 noithen 100 broad not £00 naton for Iype 0f hesearch repont aned 1 30



A TITLE

 Grade: Plan: - Time: -  Curriculun Area: . Major Topic:
piiaad— —_— —_— -—_

ENTRY SKILL - FOUNDATION PROGRAM OBJECTIVES (circle appropriate objectives): o ) .
I, Develop basic skills for learning and efféctive communications with others. 2. Develop positive’
self-concept. 3. Develop decision-making and. problem=sclving skills. 4. Develop indepencence in
learning. 5, Develop physical and emotional heaith. 5. Recognize and pursue career development -
as an integral part of personal growth and development. 7. Develop a continually growing“philosophy

that reflects responsibility to self as well &s to others. 8. Develop creative potential and
agsthetic sensitivity, . i . ,

STUDENT PERFORMANCE EXPECTATIONS GUIDE, 1978  Pages Category

Objectives:
STUDY SKILLS RELATED TO LIBRARY USE CURRICULUM OR TEXTBOOK GUIDE
Pages { ‘ L Title
Category - . Pages
Objectives Category
, ? , i | J | 1 Objectives
[0}
INTEGRATED STUDENT WILL:
OBJECTIVE(S): ¢
SUGGESTED ACTIVITIES - ' : SUGGESTED RESQURCES EVALUATION T L
131




. . ! ' v'
: . o1 . ' :
. N S
. . .
[ C P
. - .

Hajor Topic:

(continued) - Page

. “SUGBESTED ACTIVITIES

SUGGESTED RESOURCES

FUALUATION

I

!

Materials Students will need to bring: -

o Other Materials Needed:

Follow-Up Activities (Suggestions):
Have students: . ‘




HINTS ON HOU T0 FILL 0UT FORN TITLE _Select brief £itle that gives idea of what Lesson is about

Grade: Plan:

¥

Ty . . C ‘ ‘
Time: Curriculum Area: Kajor Topic:

ENTRY SKILL

Tndicate needed majon

g-4

FOUNDAT!ON PROGRAM 0BJECTIVES (circle appropriate ubjectives):
I, Develop basic ski]ﬂg for learning and effective communications with others. 2. Develop positive
self-concept. 3. Develop cecision-making and problem-solving skills. 4. Dzvelop independence in

endny #kifﬁb- learning. 5. Develop physical and enotional health. 6. Recognize and pursue career development
' as an integral part of personal growth and dgbelopment. 1. Develop a continually growing philosophy
that reflects responsibility to self as well as;to others. 8. Develop creative potential and
aesthetic sensitivity, / |
3 /’ “ ] ] I
STUDENT PERFORMANCE EXPECTATIONS GUIDE, 1978  Pages Category State fange anca, ¢.q. subject
Objectives: ‘cony vorbatin oxpectationls) 2o be used. wiea on specijie Foundation
Pnog&ai(yé'ctwc.
. ‘ /
STUDY SKILLS RELATED TO LIBRARY USE CURRICULUM OR TEXTBOOK 4UIDE
Pages o Title //
Stafe Tange shill wrea [e.q. Onientation, | '
Category MLO.L%MM,_AMVW Resowrces,ete. | Pages _7/
Objectives Copy verbatim from quide the objectivels} Category State/ange aed, e. . unit, concept, ete
10 be used. Objectives pﬁby verbatin faom quide the
' Tobgecuvels) 1o be used.
INTEGRATED STUDENT WILL:

0BJECTIVE(S):

Usng the Chosen objectives from the quides and the pertinent paats of the performance
expectations fo be whed, synthesdze into one objective o more and wiite in hone.
Wite indegrated objective(s] in tems of student Leasning.

SUGGESTED ACTIVITIES SUGGESTED RESOURCES EVALUATION THFL

Descnibe t{tq activities you webl undentake to Identify nesounce needed o || Descnibe plan fou

neach your” integhated objective: ' canny out activitio. evaluation hee. Be sure
I ' \ . [lateh nesounces and it Links back to the
?. L. appropriate activities) || integhated objective. .
. 3

ndicate: Zesson o unit, **Hou Long 2o complete? **T/L=Thachen/Libranian,




“Major Topic: (COnginued)‘- Page

 SURESTED TIVITIES|

SURGESTED RESOURCES

~ EVALUATICN

|
!

Q
!
0

!

e G-

-r

e

 Materials Students will need to bring: Tndicate what
- Mudent Wil need o provide.

Other Materials Needed: Tndicate what teacher on Lc'b)wﬁian
wll need o provide, .

1

Folibw-Up Activities (Suggestions):
Have students:

140
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o

TITLE  Distinguishing Fact fnom Oplndon

Grade: 6 Plan: Ledson * Tine: 45 min. Curriculun Area: Sociad Stidies IMajor.TOpic:SOCiaz Pnébﬂemb(Nationaﬂ)
ENTRY SKILL FOUNDATION PROGRAM OBJECTIVES (circle appropriate objectives):
1. Abibity o nead with 1. Develop basic skills for learning and effective comunicatians with others. 2. Develop positive
' undenstanding; sel f-concept. (:) Develop decision-naking and problem-solving skills. 4. Develop indepencence in
' learning. 5. Develop physical and emotional health. . Recognize and pursue career development
2. Kaoledge of toxn 8s an integral part of personal growth and development. 7. Develop a continually growing philosophy
' SOCTAL PROBLENS; ‘that reflects responsibility to'self as well as to others. 8. Develop creative potential and
aesthetic sensitivity,
1. Ability to work dn T N} .
smald g,wup,ﬁ. STUDENT PERFORMANCE EXPECTATIONS GUIDE, 1978  Pages §6/100  Category Libnany/Sociad Studies
o Objectives: "1, Idemtifies and uses nelovant datn gathered from many Librany sounces in analyzing
& problem, (Libtary) 2. Distinguishes statements of fact from opinion when reviening information
o soluing a social problem. (Social Studies) ‘
STUDY SKILLS RELATED TO LIBRARY USE CURRICULUM OR TEXTBOOK GUIDE
Pages 0-11 Title Racing Stnipes, Tehts, ed. Scott
Category RESEARCH § REFERENCE RESOURCES rages 4144 Forenan 1978
Objecpives Student will locate specific antickes | Category Compghension
© ecLLoRd OF 4 WAGUZINE O TOMEPAROL Objectives Distinguishes between fact and
& | OPLIAN,
INTEGRATED STUDENT WILL: otk 4n a skl group 2o exanine the infotmation fnom an editonial in the e papet
0BJECTIVE(S): dealing with & cumnent national social problen and determing which statonents ae facts and
whith are opinions by maing a chant,
SUGﬁESTED ACTIVITIES SUGGESTED RESOURCES EVALUATION T L
- Student will: :
1. Look and Disten 40 a visual prosentation about FACTS || Libaanian-made chant: R
~and OPINIONS asepnosented by the Libranian, "FACTS on (PINTONS” '
L. Work independently on a ditto activity, Diseuss Librarian-made ditto: XX
nesults in smabd groups, "Facts & Opindons” '
. Discuss hesulds with noat 0f class X




Majér Topic: Social Probloms (Nationgl)  (continued)

“Page L/

/

./

SUGGESTED ACTIVITIES

SUSESTED RESQURES

EVALUAT | ON

4, Use nguspapen index 2o find edxxouai'paée

5 | Gwen a nmwspapm editonial, work in omaﬂ groups o

enaliyze the information in the ed{,toua/l and deterning
- Which ane facts and which ane opuuoyu

b, vmdaxe hesults by uwtg othm &bwy heA0unCes,

T gk ghoug, make chm,t showing the nesult of
- the aalysds. ‘

[ .
/ .

6, Share by gfwupA and d,uscuzszs Zhe/mm on. the cham |

with the nest of the olass,

Assonted RS pApRAD, i I

Editoniad {hon Honoluls

Stan Bullotin or Rdventise

T

Excenpt from encyolopedia,

Libranian-nade sample chant

[format),

Chant: aceuracy of
Anformation recorded.

Discussion: abibity of

s students to verbalize
O why they decided what
information wene FACTS
- and OPINTONS,
0 , /
Materials St-udenfs wsill need to bring: Peno(,f)s |
/ Other Materials, Needed Newsprint papen and KaJLge upped / /
a o ’/y o felt pem (fon cham) /
| /
//( ‘/
- Follow-Up Act|V|t|es (Suggestlons) // / |
Have students: e /
L. bning in editonials from’ othe)n newspapers and
analyze them fon FACTS on OPINIONS
L use the nespaper’as ong of the feadunces, when .
apprepiate, in class ac,twmu a/sMgnmem‘/s and,
O hebearch pro ews / q .
-~ ERIC & % / [y




FROM: ] : SCHOOL Send ‘comments at any time on
a voluntary basis to:

RECOMMENDAT I ONS,; COMMENTS, CONTRIBUTIONS: . School Library Services

' y and Federal Program Section
SAMPLE UNITS INTEGRATING LIBRARY SKILLS Multimedia Services Branch

INTO CONTENT AREAS. A Office.of Instructional Serv.
‘ . , . 641 18th Avenue .
[' . Honolulu, HI 96816

We welcome continued contrlbutlons from you, such as:
(a) Reactions to this document.
(b) Lessons .or activilties that'you have found successful (Attach samples)

(Please dupllcate ‘this form as necessary oi use your own paper to communicate w1th
us as often as you wish.) |

Signed: ' Date:
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